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ABSTRACT 

This catalog contains information about planning, 
career guidance programs, and five, selected planning models. General 
information about planning and educational change is discussed in tne 
section on planning, along with specific guidelines for planners of 
career guidance progipams. Two worksheets, "Planning Consideration^ 
and "Selection Guide," explain how to use the models or components 
for planning career guidance programs* The Career Guidance Programs 
section briefly describes current career guidance practices and 
foresees what the future holds for guidance programs. It descriDes 
components of career guidance necessary for comprehensive prograas 
that meet^ the current and future needs of students. The model 
objectives, target users and settings, developer , sponsor , 
publication date and ordering information ar^kncluded. Also included 
for each model is a description of the aodel^ content, an abstract, 
history of development, field test and reseafch data, bibliography, 
and necessary additional information. A section on integrating/models 
is included, with a comparison of the models along a number of 
dimensions. Resources and references are also contained in this 
document. (CT) 
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FOREWORD 

Ti^is catalog is one of the publications that has been producedi)Y staff members of the 
Optirpizing Planning Techniques (OPT) for Comprehensive System^of Guidance, Counseling, 
Placement and FoMow-Xhrough Project. The OPT Project was a johnt effort conducted by the 
Department of Vocational Education, University of Illinois, bnd jthe National Center for Research 
in Vocational Educatioi^, The Ohio State UniveNty. 

Thi!( catalog .was developed ftl the National Center for Research in Vocational Education to 
improve career guidanqe programs through the use of better/planning techniques and resources. 
Successlal comprehensive career guidance programs require sy$tertiatia plying by school personnel 
and cornmunity members. A variety of nesources for planning have been'developed during the last 
five years. Those individuals who are seacphing for |;}etter ways to plan career guidalice programs 
wj1l find this catalog a valuable referencCtool^^ 'i ^ 

The catarog development portion of the OPT Project was dir:ected by Dr. Maria Peterson. 
\ Ida HdlasZ'Salster authored and'cJesigried the catalog, assisted by Anne Gilmore, who typed the 
^ manuscript. Dr. Marlowte Slater, OPT Project Director at the University bf llltnoisj and Dr. Janet 
^relchel. University of Illinois Principal Investigator, were extremely helpful in making suggestions 
for format and content of the catalog. * 
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PURPOSE OF PUBLICATION 



Planning Comprehensive Guidance Progrdms: AXata/og of 
Alternatives was compiled and published to give educators a source 
of specific information about models for planning comprehensive 
career guidance programs. Few educators have time to review all 
materials available for planning guidance pro-ams. This catalog pro- 
.vides concise, yet thorough, descriptions of fiver models found useful 
for planning career guidance programs for schools, school districts, 
educational agencies, x)r state departments. 

The five planning models reviewed in this catalog were devel- 
oped throu^hresearch, field testing, and practical application of 
educational pTarrning methods. They contain a variety of materials 
such as'training guides, handbooks, manuals, planning boards, film- 
strips, tages and camera-ready handouts. The materials were de- 
signed for use by educators and others designated to systematically 
plan comprehensive career guidance programs. 

Educators resjbonsible for selecting materials for planning will 
find this catalog useful in several ways. The descriptions of the five . 
models are accompanied by photographs of the materials included 
in each model. The models are described individually in "Brief Facts" 
pages followed by more extensive information about the developers, 
field tests, use of materfals, etc. Further information is provided in 
several matrices, which provide a quick comparison of key purposes 
and materials included in each model. Thejgp matrices speed selection 
time and selection of materials rf^ost appropriate to users* needs. 

The five planning models desa^ibed are; currently Available for 
purchase from their developers/publishers^ Selections of appropriate 
models or portions of models should b^ based upon local uS&r<ieeds 
criteria. Please note that while all fivt^ models are useful for planning 
comprehensive career guidance programs, all differ in organization, 
perspective, scope, time involvement, and resource commitments. 
The nrVodels described in this catalog are intended for use in planning 
compreliensive career guidance programs, but they can also be used 
for plani^ing ac^ditions to existing programs. 

In additioq, this catalog briefly discusses educational planning 
and comprehensive career guidance programs. Educators selecting 
planning materials need an understanding of the planning proc£ss and 
the necessary components of a comprehensive career guidance pro* 
gram. A brief synthesis of literature relevant to understanding these 
important concepts is presented. 
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CONTENTS OF THE CATALOG 



This catalog, then, contains information about planning, career 
guidance programs, and five selected planning models. General infor- 
mation about planning and educational change is discussed in the * 
Inction on Planning, alonq with specific guidelines for planners of 
career guidance programs. Two worksheets, "Planning Considerations" 
and "Selection Guide/' are intended to help the catalog reader make 
decisions abouTusing the models or components for planning career 
guidance prograpps. . 

The Career Guidance Programs section briefly describes current 
career guidance piractices and foresees what the future holds for guid- 
ance programs. It describes components of career guidance, necessary 
for comprehensive programs that meet the current and future needs 
of students. " ' 

Five models Were selected according to criteria listed on page 
29 of the Planning'Models section. Each of these is summarized irf a 
"Brief Facts" page which includes its objective, target user(s) and , 
s6tting(s), developer, sponsor, publication date and ordering informa- 
tion. Subsequent pages describe the mddel's contents and gontain 
photographs, an abstract, history of development, field test and re- 
search data, bibliography and necessary additional information. 

Integrating models is a section about mixing and matching 
componems from several models. It describes the hypothetical 
Baxter School System's selection of several components from various 
models to create a planning model best suited to its needs. This "mix- 
n'-match" approach is often more appropriate than using a single 
model for planning a career guidance program. 

The matrices compare the models along a number of dimensions. 
Matrix I provides an Overview of the models' purposes and format 
along with catalog page numbers of important information. Matrix II 
matches the Specific tasks necessary in systematic planning with those 
addressed by the models. Matrix III describes the types of materials 
in the models as well as time and personnel required for use. 

The remaining sections are self explanatory. Resources includes 
. materials recommended for planning and iYnplementing programs, 
but is not an Exhaustive or comprehensive list of all available mate- 
rials. References cites sour^ces for the footnotes and lists selected 
references useful for educators planning career guidance programs. 
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HOW TO USE THE CATALOG 

Read through the catalog quickly to develop an understanding 
of its contents. The explanations and references about career guidance 
programs and the need for planning can be incorporated into rationales 
for proposals to purchase plannirig materials, conduct planning meet- 
ings, and infuse career guidance practices into school programs. 



read catalog quickly, 
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selections 
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Prior to making decisions about selection of planning materials, 
iew the matrices and "Brief Facts" pages. Use the "Planning Con- 
(brations/' page 25, and "Selection Guide/' page 73, as worksheets 
your sShool or school systems unique plannihg needs. Your 
ns will be rT)ore appropriate if you analyze time, personnel, 
and political consideratiorls in relation to the specific plan- 
n{ngi^sks addressed by the components in tfre models. 

Remember to note the intended user(s) and setting(s) of the 
models, as well as the quantity of materials necessary fdr a planning 
^ committee and for school personnel. 

Orders for materi^s should be submitted on sghool stationery 
or purchase orders unless prepaid by check or money order. Remem- 
ber to include the developer's order numbers, quantity desired, and 
titles of all materials ordered. Check with the developers for further 
information about the materials or about consultation services they 
may offer. < 
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CHALLENGES TO GUIDANCE PROGRAMS 

t 

Guidance programs in today's jchools are not only different 
from those of the last decade, they are continuing to change from 
auxiliary services to dynamic programs. There is greater diversity and 
complexity in guidance programs which are challenged to prepare stu- 
dents for an increasingly complicated, changing society and job 
market. 

During the 1960s the emphasis Jn gijidance programs was on 
counseling for personal adjustment. Counselors were commined to 
helping students deal with personal problems involving their hostility 
towarcte authority figures, interpersonal relaltionships/un fortunate 
family situations and financial exigencies. Individual counseling 
was the primary technique used with students who expressed or 
displayed the need to deal with problems. If career concerns were 
discussed, they were peripheral to personal problems rather than 
.the focus of courtseling. 

Calls for reform in the American way of life during the 1960s 
Included a call for change in the purposes of guidance in the schools. 
Advocates for change towards a career guidance orientation came 
from a nurftber of sources. Among these were writers who stressed 
the need for career guidance based upon evolving career development 
theory, and who expressed concern for the effectiveness of current 
guidance programs (Gysbers 1973). Another impetus for change 
came from the growing movement for accountability in educatlqnv 
The public began to demand that its investment in education be spent 
efficiently for programs with measurable results. 

The age ofVcountability has continued th>ough the 1970s. 
Guidance programs are pressed for evidence that they enhance stu- • 
dents' career development and skills necessary for coping and succeed- 
ing in the American world of work. A 1973 review of guidance prac- 
tices (Hansen andBorow) concluded that most are inadequate in* 
meeting the career guidance needs of students. The review cited defi- 
ciencies such as "overemphasis on the single-job-for-life assumption; 
inadequate linkages among counseling, education, placement, job ^ 
adjustment and follow-up; few students reportirjg that counselors ' 
have an important influence upon their career planning; and too 
much stress on job intent at the sacrifice of occupational life style" 
(Campbell 1974, p. 293). 

National surveys indicate that many individuals are not satis- 
fied with their work life roles and do not earn a sufficient income. 
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Other surveys point to specific changes necessary to change guidance 
services to viable cAreer guidance programs (Purdue Opinion Poll 
1972, Bowlsbey 1975, American College Tiasting f^rogram. Assess- 
ment 197^. The following were recommended by professionals and 
citizens p<?Ued in the^urveysj^gjpr 1977): 

1. / Conduct guidance program planning, implementation, and 
evaluation techtiiques in terms of cost and acbieveTnent 
effectiveness. ^ 

Carefully analyze current rnethods and develop new ones 
for providing information to stddents, parents,^ community 
members, and guidance staff.lJtilize current technology--^ 
T.V., computer, video tape, etc. and incorporate effective^ 
curriculum guidance infusion techniques. 

Develop specific career guidance materials for special 
groups such as women, midlife career persons, minorities, 
handicapped and disadvantaged in rural, inner city, and 
suburban settings. Study the effects of stereotyped atti- 
tudes of staff on students. 

Develop expanded techniques and resources for increased 
participation of parents and citizens in student career 
development and for increased community-school coopera- 
tion. 

Continue research activities for early childhood and adult 
career development and decision making. Develop life-role 
centered guidance and instructional materials for all ages. 

Improve counselor training and retraining programs, and 
provide guidance training for teachers and other support 
personnel. 

7. Study various vocational exploratory techniques and pro- 
vide increased exploratory opportunities. Implement in- 
creased job, education, and special-needs-based placement 
activities. 

Guidance programs are further challenged to change their focus 
by the career education movement of the 1970s. Career education is 
defined (Goldhammer and Taylor 1972, p. 6) as: 

A systematic attempt to increase the career options 
available to individuals and to facilitate more rational- 
and valid career planning and preparation. The educa- 
tional program should be sequenced and postured to 
optimize career development and should provide as 
broad a base of understanding of self and of the world $^ 
of work as possible. It should be designed so youngsters ' 
vyill, in fact, have two options at several levels: continu- 
ing education or employment. 

10 



2. 



3. 



4. 




Guidance personnel are recognizing the.need to cooperate in 
thecareer-education movement to answer the public's demand i^r 
effective education. In some states career education and career guid- 
ance have merged ir^ organizing career counseling, career oriented 
curricula/career resource centers, career information systems and job 
placement program's. It is clear that guidance has a major rote in 
career education by providing a comprehansive career developm'erit, 
decision making, career planning, and caceer information program. 

Guidance programs must also assume responsibility for encom- 
passing all facets of postsecondary career concerns sufch as further 
education and training, job finding skills,-and work adjustments skills. 
Along with facilitating postsecondary education, guidance programs 
must encourage exploration of careers that do notj;equire four-year 
college degrees. U.S. Department of Labor, stati^fi^ (1977) indicate 
that by the 1980s only 15 percent of all jobs vfill require college 
degrees, while an increasing number wiU jecfuire skilled training 
beyond high schooj. 

Another challenge facing guidance programs is the increasing 
djBmand to m^et the ne^s and interests of special subpopulations 
such as the handicapped, disadvantaged, minorities, and women. 
Recent legislation (Vocational Education Amendmi|nt 1976) is 
placing strong emphasis upon equalizing^educational opportunities 
for all citizens, especially by eliminating sex role stereotyping and P 
segregation of the handicapped. 
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CURRENT TRENDS IN QUIDANCE^ ROGRAMS 

A number of current trends have developed in guidance pro- 
grams in answer to the challenges prompted by the American way of 
life. As with any societal changes, some trends are becoming firmly 
established while others require the test of time. In 1974 Robert E. 
Campbell described several growing trends in career-oriented guidance, 
including group career counseling, compute-assisted guidance, school- 
to-work transition guidance, career resource centers, systems method- 
ology, transferable skills and the role of significant others. 

s 

Group career guidance has become increasingly popular. A num- 
ber of effective techniques have evolved from the group guidance 
'movement of the 1960s. In contrast to traditional individual counsel- 
ing; grpup guidance affords students opportunities for interaction, 
peer support, and developing cbmmunication skills. Perhaps most im- 
portant in tWs era of reduced school budgets is the economic advantage 
of group guidance for career developYnent and planning. Not only can 
counselors directly meet with larger numbers of students, they have 
more time to develop career resources and organize career-oriented 
activities in the school and community! . 
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The use of computers in guidance began anpund 1965 and is 
rapidly expanding to provide information aboUFjob opportunities, 
postsecondary institutions, and job requiremerits and labor market 
trends. Computer technology has become vffy sophisticated, with 
some computer models teaching career de>^lopment skills and pro- 
viding personajjzed printouts and foreca9?|^f. Computers are used to 
analyze dati from needs and resource a^ssments, to develop sched- 
ules and to plan'allocation of school ap6 community resources for 
career developmentj^activities. 

Facilitating the school-to-work transition is also becoming an- 
other responsibility of career gui,dance personnel. Helping students 
miike career decisions is only tb'e first step tojuccessful transitions to 
pt)Stsecondary or job entry. Q^reer gijidans^rograms are'emphasizing 
job placement to deal with yvork-erUry aSd job adjustment problems. 
A set of materials. Coping in the^World of Work: Practice in Problem 
Solving, (see Resources, 87) provides techniques to help students 
acquire coping skills for the school-to-work transition. 
/ 

Career resource tenters are increasingly popular for providing 
career-related information services and guidance assistance. They 
supply up-to-date/information through various media and computer 
services, and provide a central focus for career related activities for 
students and sqhool personnel. Career centers vary greatlyjn size, 
scope, and in.ihe range of services and materials they supjijy. Some 
are organized on a state-wide basis, disseminating up-to-date informa- 
tion and resources to schools. Some are school district labpratories in 
central locations, others are mobile vans moving from school tb school, 
while others are single rooms housing the school's career rel^fed mate- 
rials. Career Resources Centers (see Resources) helps plan, develop, 
implement and evaluate such centers. 

The systems methodology is being utilized in the design of many 
career guidance programs. The systems models for guidance are a 
result of growing public pressure to upgrade guidance programs, im- 
prove the efficiency of services, aad demonstrate accountability. Sys- 
tems methodology involves assessing needs and resources, specifying 
program goals and student behavioral objectives, and evaluating both 
the ongoing process and the outcome of the program. Systematic plan- 
ning modelsare discussed in the "Planning" section of this catalog, 
and five are described in the "Planning Models" section. 

Recent career guidance emphasis is upon equipping students 
with transferable vocational skills. These are skills such as occupational 
decision making, job hunting, job interviewing, and on-the-job adjust- 
ment which can be applied throughout one's career whenever needed. 
Since it's estimated that people change jobs approximately six times 
during their careers, transferable skills are essential for their transi- 
tions and for work adjustment. 
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It is important that career guidance programs recognize and in* 
corporate the roles of "significant others" in students' career decisions. 
Although virtually ignored in traditional guidance programs/ many ' 
persons besides counselors influence students' career behavior. Signifi- 
cant others include parents, peers, teachers, relatives, celebrities and 
job incumbents. Their contributions to student career deyfetel^'ment 
can be maximized through effective career guidance strategies sLch . 
as making both significant others and students aware of the vafue of . 
their interactive influence. A recent publication. Involving Significant 
Others in Career Pianning: A C^nseior's Handbool< \^ee Resources) 
discusses strategies for incorporating significant others in career guid- 
ance programs. m , ^ ^ ^ 
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FUTURE OF GUIDANCE PROGRAMS 

The phenomenal rate of change in all^aspebts of -^ur' culture has 
been discussed by futurist writers. In his often^quotjfej Future Shock, 
Alvin Toffler (1970) writes that education's rhajdr goal must be to 
increase the individual's "cope-ability" in order to adapt to continued 
change. Toffler envisions a future American society where individuals . 
continually change jobi rersidences, and social ties. He stresses the im- 
portance of learning to anticipate change in the kinds of jobs needed 
in the future, types of relationships that willexist, kinds of problems 
that will arise and the multitude of technolnM^advances that will 
be made. 



As a public institution, education bears the responsibility to 
meet the challenges of adequately preparing the natiorf s youth for 
work, leisure, further training or education, family life and commun'rty 
participation. Young people need to know how to make initial career 
decisions as well as how to plan for changes throughout their lives, in 
order to cope with continual change»in.a complex society. Meeting 
these challenges requires a substantial reorientation in most current 
guidance programs. Career-focused guidance is foreseen as a major 
force in educational change because it can add relevance, human- 
ness, equality, and unity to American education. 

Current trends indicate the future guidance programs must 
actively promote the career development, the "cope-ability" (Toffler, 
1970), and the work-related skills of a wide range of clients. Although 
some guidance programs have reoriented their practices to meet these 
challenges, others need to plan for the necessary changes. Systematic 
planning is essential for accountable programs that fulfill varied needs. 
Programs must fall within tightening budgets while encompassing a 
wide range of activities designed to promote the career development 
and life coping skills of a diverse population of clients in a "future- 
shocked" (Toffler 1970) society. 
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COMPREHENSIVE CAREER GUIDANCE PROGRAMS 



. Accountable planning of career guidance programs requires a 
systematic approach coupled with recognition of components neces- 
sary for a compi^ehensive program^ Syst^atic planning \% necessary 
in a complex era when student career development needs are diverse , 
arid varied^ enrollments are declining, budgets 6re cut, and the public 
demands that schools prepare students for the real world of work. 

A number of components are necessary for comprehensive 
career guidance programs (CCGP) tha; help stjjde^nts plan, prepare* 
for and progress through their careers. Vetter and Ransom (t977) and. 
a panel of experts identified eleven essential coiyiponents, along with 
three areas of concern: definitions, educational levels and provision^ 
for special populations. They agreed that any CCGP should have com- 
mon definitions artd should be biased upon a theoretical framework 
of career development.. A CCGP Should include all the educational 
levels for which it is responsible, grades K-adult, and should meet the 
needs of culturally diverse and special groups. Culturally diverse 
groups include native Americans (Indians), blacks, Hispanics, and 
" Asian or Pacific Islanders. Special groups include women, disadvantaged, 
gifted, handicapped, migrants, ex-offenders, student dropouts, veterans,, 
urban populations and rural populftions. 

The following were designated as the eleven essential components' 
o*^n ideal CCGP: 



systematic planning 
and essential com- 
ponents necessary for 
CCGP 




eleven components 
of CCGP ' 



1 . Needs assessment-systematic collecting and interpreting 
of data regarding student (or client) populatiori?' 

2. Resource assessment— systematic identifying of resources 
(materials, personnel, space, funds, techniques, etc.) avail- 
able for use in the program. 

'3. Goals and ob/ect/ves— systematic procfiSJ^ for deriving and 
ranking program goals and specifying behavioral objec- 
tives from them. . 

4. Personnel utilization and devel opment-i^r o\/\s\ons for utiliz- 
ing staff competencies and continuing staff development. 

5. Acquisition/development of materials and techniques— 
prdvisions for acqffiring and/or developing new materials, 
methods, procedures, techniques, etc. appropriate for meet- 
ing program goals. 

6. P/acemenf— developing placement services for employment, 
volunteer positions, training, education or exploratory work 
experiences. 
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^ 7. fb//oWr'^r&<i$^— provisions for^^^ 

i>«twefiin students and c6unsel6rs after studen.tsjeave school. 

'8. Research provisions— proy'\s\Qas for at least one/type of 
' re5earth;^applied, historical/ descriptive^ ' 
or experyneiital. l^' ^ ^ 

9. Information nenvar/r— provisions for commymcation among, 
persons agencies associated with .the QCGP. 



10/ P/x>t©c^t;ra/p/an~provisioir*foresta^^ 

. .n?ng and program management procadufes for the CCGP. 

'\ 

1 1 . £t^d/£/af/q/7— provisions for evaluating program goals, achieve- 
ment of objectives, utilization of evaluation results for 
further program planning, etc. 

These components are further discussed i|n tije remainder of this 
catalog. The following sections deal with concbpisaftcf specific re- 
sources fpr planning comprehensive career guidance programs. 



Remaining sections of 
catalog discuss plan- 
nlng resources 
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^^UVNtSMNa FpR CHANGE 



A' 



. ^ ^ According to f^obert Campbeil,/'the tk^ for plan- 
ar ^ riing peqeissary change in gJidance pi^bgrams has beenidev^lopeti, but 
^ « required overcoming traditional administrative obstacles and j 
* ; ' strainu in ordpr to be implemented"; (1978). Planning tech|fflK)gy 
' /v ^includes ah array of . programs aad models whidh uriife cari^^PevelOD^ 
• -/mentandiskiucatidri. i ; -^/i^r ^ 

^-^ , , s . 
/ Planning efforts for change in^^idance progr^ 
wifle^pread^ Overall, charige' in educatic^ is cdpsjc 
jchalficie in other societal institutions/Plannjilgf^ 
resistance in education, but the ne^ 
programs increases as our '^iety I 
argue that planning, imposefs value$ ( 
planning does too/ often with worse don^ 
^ : Jhou^tful^ future^oriented eciticator$ i 
planning for change anrf seek vvay* to fac 



Sbrtance of 
ieir schools. 



are' plannij;;ig for 
ahttally Verier' 
irb career acmititi 



Educators planning a clM^eer ^^ 
^change in their schools. Whether |t)|ahnittr^''^ 
afTd reorganize the guidafice^rogir^ CNf^ 
a bareer center or a ipb pfacJemen^ij^ attempting 
change the current program. ^1^^ ■ ^ 

,V "Planning presuppo§e$chfflF^ge';^A^^^ 

tin discussing the>^tk»?Qf ec|u<;ptior>alpJ^ ChangeTfeelf can be 
very threatenihg as it elicits concern about gbing from the known to 
the unknown, Planpjers ijre agehts of change 'and thereby can generate 
undue concern and re^i^Ktance.^A clear understiihding of the steps 
neo^ry for change will guiide the planner's efforts. The basic steps 
to achieve chanae in '^guidance programs includjBif iiSherttei^and Stone 
1976): * ' ^ ^ 

1. 

2. 



Estet^tishing a commitment to cj^a^gfe . 
Detej^ipin^ost pressing needs - ,^ 
determining Jjie forces desiring^ mainfeai/f^ quo 




Clarifying prestent^tufs 
Preserftingtheridlbal - i 



f: . ^ . :. .. 

u ni n g «ia m i mstf at i ve su pport 
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^ tectirtplogy for plan- 
nihg change in guid- 
ance pr<^rams is « 
availabte 



need for planning 
change in education 
increases in a com- 
plex society 



pfanners are agents 
of change 



steps to achieve 
change in guidance 
programs 
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^ • 7>'. ftivcw'ing the Staff ih change 

Involving the community; acquainting them with the 



8. 



reasons at^/ieed fbrxhange 



. ' .Sf.- Planriing for evsduating the change 

■: Educators plaqning changes'to r^rient guidance progcams for 
life career developmerrt must.be committed to the changes. They will 
dften meet with r^sistan^from within their school or system as well 
as from the community. Knowing the needs and rationale for chang^_ 
Is imperative, as is including^presentatives of all those affected by 
the changes in the planning process. 



SYSTEMS APPROACH ^ 

The term planning models is used in two different ways ifi this 
catalog. One use refers to the specific models useful to educators 
for planning career guidance programs. These are discussed in another 
section of this catalog. The other use is generic, referring to the systems 
approach to planning. 

The systems approach is a>ational process of reducing complex 
prbtilems to a simple rnodel which is used to make decisions. It is a 
series of carefully planned and executed steps with continuous feed- 
back or valuation. The contintioui evaluation influence subsequent 
activiti^ and determines the success of the outC:omes according to 
the goals of the planning. ^ . 



The systelKfaipproach 
or planning involving extei 
effective in distinguishing 
depning problems, focusing 



h ^mos' 



ost befieficial whep applied to problems 
mmitment of resources. It is also 
nt problems from symptoms, clearly 
ignificant problems, making consistent 



decisions based on overall view, and improving the efficiency of 



1 ar 



^nnmg iiv^general; 



decision making a 

A number of p^anniVig nr]od|ts are used by military, business, in- 
dustry, govern meVit,«^ucaij on planners andManagers. These models 
have essentially the same elements of assessing needs, ranking goals, 
determining objectives, developing strategies, implementing strategies, 
and evaluating outcomes. 

Planning models are blueprints or guides for systematic planning. 
They originated frpm the need to solve complex probldins and to plan 
in an organized, logical, step-by-step way. There was a great impetus for 
developing planning models during World War II for strategic warfare 
planning. Afterwards, the business-industry community adopted the 
systematic planning methodology for its use in a greatly expanding 
economy. ^ ^ 



i 



systems apprpach 
reduces complex prob< 
lems to a simple 
' model 



f^ianning models are 
blueprints for 
planning 




Somewhat later, educators recognized the usefulness of the sys- 
tems approach and developed various mddels to guide planning of 
educational facilities and programs. Recommendations for systematic 1 
planning of guidance programs emerged during the 1960s and 1970s 
with the demand for more efficient and effective ggidance procedures, 

) ■ . 

According to Robert E; Campbell (1971), the advantages of a 
systems approach to comprehensive career guidance and counseling 
programs are: 

1. A systems approach increases the probability that a given 
goal will be achieved. The entire approach is mission or 
target oriented, and all efforts give priority to the achieve- 
mentlJf the mission. 

2. A systems apprq^pch enables one to see the "big picture"; 
it shows all the>'^lationships of the components and their 
flow from start to finish. 



educators i?ecognize 
usefulness of systems 
approach 



advantages of a 
systems approach to 
planning career guid- 
ance programs 



A systems approach facilitates the management and monitor- 
ing of a program. Problems and impediments to achieving 
the goal can be spotted, and time deadlines can be adjusted. 

Alternative methods for achieving goals are identified. Since 
systems thinking creates a searching attitude, staff are 
challenged to look for better ways to get the job done. 
Identifying alternative methods also insures "back-up" 
plans if the first plan breaks down. 

Program evaluation is built into the system. Through moni- 
toring and feedback a program is continually checked to 
see if its intended goals are being met. 



ACCOUNTABILITY 



The systems approach is a way to meet the Rkeds for accounta- 
bility in guidance. Accountability is a systems concept, best described 
as an integrated process through which a system succeeds in delivering 
on its promises for resources provided (Lessinger 1973). 

The current age of accountability in education started in 1969 
when proposals funded through the Elementary and Secondary Act of 
1965 were required to contain accountability provisions. This made 
recipients of the U.S. Office of Education contracts responsible for 
stipulated results and answerable for performing according to agreed- 
upon terms within a certain time period and with stipulated use of 
resources (Lessinger 197^||gp^ 



accountability 
through a systems 
approach 




accountability holds 
contract recipients 
responsible - 
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According to Lessinger (1973), accountability is recessary at a 
time when all education programs are undergoing rigorous scrutiny 
because only high priority needs can be funded from among an over- 
whelming array of genuine needs. Under these conditions guidance 
practitioners must be able to articulable their objectives and demon-- 
strate the effectiveness, of their practices in order to compete success- 
fully for federal and state monies. 

Public policy is increasingly moving to establish' three basic 
rights: 

j ^ ' ' ^ 

, 1. Each child has a right to be taught what he/she needs to 
know In order to take a productj^ve and rewarding part in 
Our society. ^ 

2. The taxpayers and their elected representatives have a 
right to know what educational results are produced by 
given expenditures. 

3. The schools have a right to be able to draw on the talent, 
enterprises, and technology from all sectors of society in- 
stead of being limited to their own resources. 



objectives jtated so 
that programs demon- 
strate effectiveness 



three basic rights 
^ established by 
national policy 
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BEHAVIORAL OBJECTIVES 

The systems approach forces specification of outcomes and pro- 
vides feedback about their accomplishment. Outcomes should be in 
terms of behavioral objectives, answering the question, "As a result of 
participating in the proposed guidance program, what observable and 
potentially measurable behaviors should the client be able to perform?" 
(Hasford and Ryan 1970). 

X 

^ Behavioral objectives are used to improve plannmg m education, 
dSspite some criticisms that they are mechanistic or dehumanizing. 
Mf^'t: resistance to using behavioral objectives is due to misinterpreta- 
tic^. Although they emphasize a systematic approach to learning, they 
are sVi^dent centered rather than methods centered (Campbell et al. 
I97iy^ 

T^e^advantages of using behavioral objectives are: 

1. Communications-Beha\/\ora\ objectives clearly state program 
^ ^intentions, leaving no doubt about expectations. 



^hogram efficiency— Beha\/\ora\ objectives designate priorities 
'<m^d establish reasonably, attainable objectives in light of 
vWiailable personnel, facilities, finances, and time. 



3. 'Specifying vocational guidance A77ef/70c/5-Behavioral objec- 
tives can specify procedures and techniques such as group 
counseling, testing, etc. 



outcomes stated as 
behavioral objectives 



advantages of using 
behavioral objectives 
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4. V Assmment of $tu€/mt perform9nce-Beha\i\om\ objactives 

provide targets to chart students' vocational (tevelopnrient 
progress as a result of career guidance programs. 

5. Program /non/for/ng— Behavioral objectives determine 
effectiveness of career guidance programs through students' 
achievement of objectives. Behavioral objectives help spot 

^ obstacles and weaknesses in the program. 

Achievement q^f behavioral objectives indicates that students ||pre 
acqi^firiBd the knowledge,^kills, or attitudes for health, effective piraci^ 
patibn in a variety of future roles such as worker, family members, citi- 
zen, ^d consumer. The ultimate goal of career guidance efforts is to 
help students grow te their full potentials and become competent, 
confident and committed citizens (Ryan and Zeran 1972). 



s 



SCHEDULING PLANNING SESSIONS 

Wise scheduling for use of the planning model or components is 
en^important factor in the ultimate success of the entire planning 
effGg:j^,.^y the very nature of their work, teachers, oeunselors, and 
administrators do not have flexible school-time schedules allowing 
fdt**pTanning conferences. A realistic selection of planning materials 
must consider s^aff time available for using the planning materials. 

Release time from regular duties for planning during the school 
day is one optional arrangement. In some school systems a group of 
planners can meet for several hours every week or whenever neces- 
sary. However, there are more disadvantages than advantages in the 
release time option. Most apparent, perhaps, is that few staff mem- 
bers can be released at the same time on a regular basis. Another dis- 
advantage is that no matter how well organized, the planning meet- 
ings can be easily disrupted or pre-empted by unexpected occurrences 
or emergencies during the school day. 

Perhaps the most severe disadvantage is that in most school set- 
tings, release time does not include release from responsibility. Teach- 
ers must still plan and prepare materials for their absence; counselors 
must.still squeeze in necessary student conferences; and administrators 
must still attend tp the decisions and paperwork at a later time. Often 
release time becomes a negative experience because of rushed, inter- 
rupted schedules ahd undiminished resporfsibilities. School st^ff can 
quickly lose interest and commitment in a future-oriented planning 
effort that infringes upon "here and now" concerns and duties. 

If at all possible, time outside of regular school hours, whether 
volunteered or purchased, is recommended for planning new programs. 
Among the advantages is the greater importance lent to the planning 
project by its bemg scheduled outside of regular school hours. Intet- 
ruptions to the planning project schedule wiJI |)e less likely, and larger 



consider staff time 
available for planning 



disadvantages of 
release time for 
planning 



release time does not 
mean release from 
responsibility 



creativity and cooper 
ation enhanced when 
planning outside of 
regular school hours 
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blocks of time can be scheduled. The meetings will be more relaxed, 
more conducive to creative and cooperative planning if held outside ^ 
of regular schdSl hours. 

An advantage of evening meetings is th^t persons outside of the 
school system are mofe likely to attend. As discussed previously, the - 
current trend in education is to include parents and other community 
mennbers \t\ educational planning and decision making. The forecast 
is for more public involvement at the local level because of mounting 
citizen demand for accountability and input in educational policy. 
School districts are encouraged to base their planning upon local priori- 
ties, needs and goals. This movement to return control of educational 
planning to those dFrectly affected promotes inclusion of local citizens 
in planning groups. ) 

Obviously the time factgr is important when considering and 
selecting planning models/components. The Matrix III on page 70 pro- 
vides estimates of time needed for various components of the iJianning 
models. Be cautious, however, when scheduling planning time based 
upon these estimates. All planners will be unique in their needs for time 
to use the materials. Remember that the given times are estimates of 
the number of hours required. 



time factor important 
to encourage citizen 
involvement 



time available for 
planning important in 
selection of models 



V 
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WORKSHEET 1 



PLANNING CONSIDERATIONS 

Before deciding which model or components to order, consider the following relative to your 
school or school system. Use these pages as a worksheet for initial decisions about the plartt^ng 
models in this catalog, ft is important to be aware of your situation in order to select appropriate 
planning resources. 



• Consider the following irivterms of your school or school system: 

CONSIDERATIONS:. YOUR SITUATION: _^ 

1. HOW MUCH QF THE CAREER GUIDANCE PROGRAM WILL BE PLANNED? 

Organizing a totally new career 
guidance program 

Infusing career guidance into 

existing guidance program ^ 

Expanding career guidance 
into other ^eas of the school 
curriculum 

/Adding m<#fb career guidance 
functions such as job place- 
ment or career resource center 



2. WHO WILL BE INVOLVED IN PLANNING (AND THEREBY SUPPORTING) 
THE PROGRAM? 

School personnel: teachers, 
counselors, support staff, 
supervisors, administrators 

Parents, parent teacher organi- 
zation representatives 

Current students and recent 
alumni 



Community members: business, 
industry, civic groups, state 
education organizations, 
federal agencies 
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Worloliiet 1 (Continued) 



CONSIIJERATIONS: YOUR SITUATJON: 


3. 


WHAT RESOURCES, IF NECESSARY, WILL BE AVAILABLE FOR PLANNING? 
Money 

1 irnc , 

^ Consultants 

Facilities 
. School Staff 

Supplies 

Volunteers 




4. 


IS THERE SUPPORT FOR PLANNING FROM THOSE IN KEY AUTHORITY 
AND POWER POSITIONS? 






Board of Education 

Qi^hnnl AHrnini^tratf>r< 




5. 


IS THERE SOMEONE RESPONSIBLE FOR COORDINATING THE PLANNING 
EFFORT? 

Does this person have sufficient 
influence? 

i 

Is it an "add-on" responsibility? 




6. 


ADDITIONAL CONSIDERATIONS UNIQUE TO YOUR SITUATION: 

\ 
f. 
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^ CRITERIA FOR MODELS IN CATALOG - 

»nr« ^'r'"^ ""^^^'^ ^"^''^^ "^'P^^ ^^'5 are useful for planning career guid- 
ar|w programs. Tt^y were selected for inclusion in this catalog because they meet the following 

Contain resources {handbooks, materials, etc.) for planning career guidance programs. 

Available for purchase; as complete sets or in part Components of four of the models 
can be purchased individually. 

• ^ 

3. Inexpensive; ail are under $100 for a complete set of materials. 

4. Designed for school staff and citizens on planning committees or for teacher/counselor/ 
administrator m-service or pre-service. '^umwiui/ 

^* ^^^^^tT^^^ consultants .(although some developers provide consultation services upon 

i 

6. ^ Based upon up-to-date theories and research of career development, planning and 

cireer guidance programs. , ' 

7. Field tested in school settings and recommended by career guidance pr4ram planners. 

J^® fivemodels differ greatly in scope, depth, contents, types of materials, L usefulness in 
«hools and educational agencies. This catalog does not evaluate or rank them b Jause the urist 
make selections according to the planning needs and resources of the intended siting. 

i;c*-^^ *i?'°o^' ^"^"^"^"^ ^° developers. Other resourc^ for planning are 

listed m the Resources section of this catalog. I 
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MATRIXI vvi;/ 
Planning Models 



PLANNING 
MODELS 



MAIN 
PURPOSE 



DEVELOPER 



FORMAT 



PAGES IN CATALOG 



I 



IKR PUNNING 
SYSTEM 

(0^ 



A giiidi for lyititnatic plan- 
ning, Implamentitionind 
mamginMnt of coinpnhMiivt 
guidinciprogriMni. 



The Center for Vocational 

Education - 
The Ohio State UnivertitY 
1960 Kenny Road 
Coiumfau«, OH 43210 
(1977) 



Contains 2 loote-leaf coordina- 
tor'iguidei,8iJidividually 
bound handbooki (varied 
amounts; total 34),'4filmitrlp/ 
audio tape sets with script guide, 
1 set cameraHvMy nuNters, and 
1 decision guide. 



32, 
34, 
35 



32 



33, 
35 



33, 
34, 
35 



32 



31 



mOPINOCOMPAE. 
VICAREr^ 
INCEPRC 

(AIR) 




A training guide for develop- 
ment of comprehensive carHr 
guldence programs, including 
counseling, placement, and 

follow-up. 



American Institutes foe 
Reseerch 

Pubiicationi Office 
P.O. Box 1113 
PeloAlto,CA 94302 • 
(19751 ' 



Contains 4 handbooks, 3 hoi^ 
punched metal clasped, end 
4 individually bound coordi- 
nator's guides, ^ 



37, 
40 



37 



38, 
39 



39, 
40 



38 



37 



PROQRAMMATIC 
MPROACHTO 
HNDANCE 
EXCELLENCE 

(PAGE 2) 



MM^L AMERICA 
(RURAL) 



TEMATIC 
>ACHTO 
kNCE 

(MESA) 



An inaervice or preservice train- 
ing guide for program planning^ 
curriculum-based guidence end 
job placement 



Eestem Illinois Universfty 

(First Edition 1976) 
Unlvanity of Illinois 
College of Educa'tidn 
805 West Penntyivania Ave. 
Urbane, IL 61801 
(Revised Edition 1978) 



Package in sturdy cardboard 
box contains loose-leef Fecili- 
tator's Hendbook. camera- 
reedy mesters, 28 planning 
boards, markers, goal cards, 
other supplies and one Tech- 
nicel Report. 



41 



41 



42, 
43 



41, 
43, 
,44 



42 



41 



A|0ide for comprrtiensiva 
career guidence, counseling, 
placemenrand follow-through 
programs (K-14). 



The Center for Vocational 

Education 
The Ohio State University 
1960 Kenny Road 
Columbus, OH 43210 
(19771 



Contains 16 handbooks indi- 
vidu.ally bound end grouped in 
4 subsets, Eech subsethasaS- 
ring binder end contains 3 to 5 
related hendbooks. 



45, 
48, 
49 



45, 
48 



48, 
47 



47 



46 



4B 



competepcy-besed inservice 
training gufde for systematic 
pianning'of career guidence, 
eouhseling, plecement, end 
foHdwvp. 



M«ie Public Schools 
Guidance Department 
140 South Center 
Mess,AZ 85202 
(1974) 



Contains 8 handbook^ indi- 
vidually bound with plastic 
comb binders; ' 



61, 
54 



SI 



52, 
53 



63, 
54 



52 



51 
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I BfW Fact! I 

CAREER PLANMNe SUPPORT SYSTEM 
(CPSS) 

OBJECTIVE 

To guKde systematic planning, im* 
plementation, managemant and 
evaluation of comprehensive career 
guidance programs. To provide step 
by-step procedures for upgrading 
and managing ongoing career guid- 
ance proigrams with increased 
staff/student/community involve- 
ment. 



TARGET USER(S) 

Edupator assigned as 50 percent 
time CPSS coordinator along with 
school personnei/students/com- 
munity members. Useful for plan*, 
ners in state departments and post* 
secondary institutions; for students 
in college courses. 



TARGET SETTING(S) 

Medium to large high schools; 
also useful for elementary and 
junior high schools, postsecondary 
institutions, state departmuts, 
and in college counselor trWing 
courses. 



DEVELOPER 

The National Center for Research in Vocational Education, The Ohio State University, Columbus 
Ohio. 



SPONSOR 

National Institute of Education, U.S. Department of Health, Education and Welfare 
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DATE lfUB|.ISHED 

■ ■ l 
1977 

ORDERING INFORMATION 

National Center Publications PRICES: Entire set, with multiple copies (5 or 

The Ohio State University 10) of four components ... RD 1 19 $80.00 
1960 Kenny Road 

Columbus, OH 43210 Prices of individual components on page 34-35. 

NOTE: Pric4 include postage and handling. Purchase orders accepted for orders under. $10. Over 
$10: checks/nriioney orders, payable to above address. Discounts for quantity of &or more items: 
$50-100-5%, $101-200-10%, $201-300-15%, $301-400-^20%, $400-25%, above $2000^-35%. 



ABSTRACT 

Designed as a guide for planning new or upgrading existing career guidance programs. CPSS is a 
ifnanagement system for improved, cost-effective career guidance services that utilize the resources 
of the school and communtt^ to meet student career development needs. Based on a systems ap- 
proach, it provides step-by-step procedures for planning, implementing and evaluating career guid- 
ance programs. CPSS focuses upon student career development skills and knowledge in self aware-^ 
ness, decision-making, career exploration, job acquisition and adjustment. CPSS overcome exclusive ^ 
dependency upon guidance counselors to provide all career guidance by involving students, parents, 
community members andsOjher school personnel. 

DEVELOPMENT ^ 

Developed under the direction of Robert E. Campbell by personnel at the National Center for 
Research in Vocational Education. Based upon extensive research conducted to assess career guid- 
anee needs of youth and to develop systematic approaches for career guidance services. 



FIELD TESTS 

Field tested in almost fifty high schools located throughout fifteen states. The schoj^s were in rural 
to urban communities, with enrollments of 100 to over 2,000 students. The schools generated 
hundreds of career development units (CD.Us) and reported improved career.guidance services. 



BIBLIOGRAPHY 

^Campbell, R.; Rodebaugh, H. D.; and Shaltry, P.E. Building Comprehensive Career Guidance 
Programs for Secondary Schools: A Handbook of Programs, Practices, and Models. Columbus, 
OH: The National Center for Research inVocatibnal Educatio (in press, 1978). 

Kester, R. J. and Howard, J., Jr. The Adoption of Systems Innovations in Educational Organizatiohs: 
A Case Study of Operation Guidance. Columbus, OH: The Center for Vocational Education, 1975. 
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A complete set (RD 1 19) has a total of 44 reusable items. A Decision Guide, which provides infor- 
mation about CPSS to potential users,^ is included with each set. Pages in the two handbooks are 
three-hole punched with heavy duty three-ring vinyl binders. The manuals and guides are printed 
in^lack ink on standard white stock with heavier colored stock covers. The four filmstrip/audio 
caqsetie tapes each run about 12 minutes and are accompanied by a written script guide. 

The Coordinator's Training Guide explains the role and responsibilities of the person selected to 
coordinate use of the CPSS materials. This Guide describes the contents and uses of all CPSS mate- 
rials, and aids the coordinator in organizing CPSS planning, implementation and evaluation efforts. 

The Cdordinator's Handbook guides the coordinator (chairperson of the steering committee which 
' directs CPSS activities). Procedures for using all CPSS materials, including the camera-ready masters 
are explained in the Coordinator's Handbook. 



PRir 



Thp procedural manuals guide members of advisory committees and task forces in conducting CPSS 
activities, The manuals focus upon specific tasks and provide step-by-step procedures, along with 
' necessary Information to meet clearly defined objectives. The A-V materials clarify the purposes 
and liirbcedi^res of the CPSS system. 
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Quantity 



Compdnarit*and Description 



Order No. 



Rrictf*' 



10 



Coordinator's Training Guide (3-rlng, 9-3/4" x 
' 1 XAI2" vinyl binder). A $elf-instructional guide 

whicK defines purpose and contend of the CPSS, 

system. Explains role of coordinator in using 
^ CPSS to systematically plan, implement and ^ 

evdiuate a career guidance program. (57 page^) 

Coordinator's Handbook (3-ring, 9-3/4" x 
11-1/2" vinyl binder). Serves as a project man- 
agement guide to organize and coordinate CPSS 
activities. Provides>step-by-step procedures for 
planning, implementation and evaluation. (78 
pages) 

Envelope of Camera- Ready Masters. Used to 
make copies of questionnaires, %tc. necessary 
for CPSS effort. (1 15 pages) 

Advisory Committee Handbook. Defines 
responsibilities and duties of Advisory Com- 
mittee members. Provides overview of CPSS. 
(9 pages) I 

r 

Assessing Resources, A Procedural Guide for 
the Resource Leader, Directs task force efforts 
to collect information about school and com- 
munity resources. (57 pages) 

Assessing Needs: Surveying, A Procedural 
Guide for Team Leaders, Directs task force 
efforts to organize surveys to assess needs of 
students, graduates, parents, and faculty/staff. 
(14 pages) 

Assessing Needs: Tabulation, A Procedural 
Guide for Supervisors. Instructs task force in 
directing manual tabulation of survey data. 
(56 pages) 

Analyzing Methods, A Procedural Guide for M' 
the Methods Specialist. Provides procedures Tor 
analyzing career guidance methods. (7 pages) 



RD 119 A 



10 



RD 119 B 



RD 119 BM 



RD 119C 



RD 119 D 



RD 119 E 



RD 119 F 



Manual for Writing Behavioral ObjectivaKeM- 
instructional guide which explains behavioral 
objectives. (37 pages) 

Writing Behavioral Objectives, A Procedural 
Guide for the Behavioral Objective Specialist 
Provides procedures for writing behavior objec- 
tives. (8 pages) ^ 

Producing Career Development Units (CDUsK 
A Procedural Guide for DCU Instructors. 



RD 119G 



RD 119H 



RD 119 I 



RD 119 J 



$ 4.40' 



6.25 



\7.4O 



4.50 



1.90 
3.80 



1.75 



1.90 
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No. 


Quantity 


Component and Description 


Order No. 


Price 


12 


1 


S0t of filmstrips, audio tapes and one audio- 
vitsuai acripts guide: . 

• "An Orientation to CPSS." Orients iA»rs/ 
potential users to CPSS. (Filmstrip/audio 
cassette) 

t 

• "Shaping Program Goals." Explains Hqw 
needs and resource assessments lead to 
career guidance program goals. (Filmstrip/ 
audio ^sStee) 

• "Behavio^Mllectives!" Provides training ^ 
about using and writing behavioral objec- 
tives. (Filmstrip/audio cassette) 

• "Producing CDUs." Explains career develop* 
ment unit process. (Filmstrip/audio cassette) 


RD 119 K 

AV-1 

AV-2 

AV-3 
AV-4 


$15.00 



Filmstrips and audio 
cassette tapes explain 
CSPiSS. Handbooks con- 
tain charts and provide 
$tep:by-siep procedures 
tQfi^an, in)plen)ent, and 
ei/StUate career guidance 
Pfograms. Text is 
p^ffjtted in 11 point 
tygleun an easy-to- 
fdlfdw forn)at 
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DEVELOPING COMPREHENSIVE CAREER GUIDANCE PROGRAMS 

H (AIR) ; 



OBJECTIVE 

To train educators and other planners to system- 
atically develop career guidance programs which 
include counseling, placement and follow-up. 
The comprehensive approach has four phases: 
planning, structuring, implementing, and evalu- 
ative .decision-making. 



TARGET USER(S) 

Directors of guidance and other planners, 
counselors, teachers, administrators, and » 
preservice counseling students. 



TARGET SETTING(S) 

Junior high, high schools and entire school 
districts. Useful in college counselor and 
teacher education courses. 



DEVELOPER 

American Institutes for Research 
Palo Alto, California 
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SPONSOR 

U.S. Office of Education, Department of Health, Education, and Welfare. Part "C" of Vocational 
Education Act of 1963. and Title III of the Elementary and Secondary Act of 1965. 



DATE PUBLISHED 

1975 



ORDERING INFORMATION 

American Institutes for Research PRICE: Entire set, Modules (1-12) and Coordina- 

Publications Office • tor's Guides (1-12) . . . $44.50 
P.O. Box 1 1 13 

Palo Alto, CA 94302 Prices of individual manuals on page 40. 

NOTE: Total cost includes shipping charges. Only prepaid orders are shipped without charges for 
order proce^ing. California residents add 6% sales tax. 
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ABSTRACT 



Designed for inservice and preservice education regarding program development. Useful as a model 
for planning new career guidance programs. Incorporates a systematic and comprehensive approach 
to planning and developing an ideal career guidance program. Each phase (of four phases) of this 
training or planning process provides feedback to preceding ones pr input into subsequent'activities. 
The four phases, planning, structuring implementing, and evaluative decision making, are interrelated. 
The measurable objectives of these phases focus on the career development needs of youth. As a 
comprehensive approach its objectives are to alleviate existing problems and to prevent potential 
ones. 

DEVELOPMENT 

Developed by the Youth Development Research Program personnel at the AmericanHnstitutes for 
Research in the Behavioral Sciences. (The developers; G. Brian Jones, Charles Dayton, and others 
report that they are currently revising and updating this model, although it is still available and use- 
ful.) 



FIELD TESTS 

The modules have been pilot tested by practitioners in California schools and have been used as un- 
dergraduate college course curriculum. Field test information is available from developer. 



BIBLIOGRAPHY 

Jones, b. Brian and others. The Logics of Planning Career Guidance, Counseling, Placement and 
Follow-Up Programs. American Institutes for Research, Palo AJto, CA 94302. 1974 (ED 087 970). 
- EDRS Price: MF-$0.83 HC-$2.03 plus postage. 

Dayton, C. A Validated Program Development Model and Staff Development Prototype for Compre-^ 
hensive Career Guidance Counseling, Placement and Follovv-Up. Final Report. American Institutes 
for Research, Palo Alto, CA 94302. 1976. 



Handbooks are illus- 
trated vjfith line drawings 
and cartoons. Text is 
typewritten in 10 point 
and double-spaced. 
Notes in margin add 
emphasis to important 
points. Worksheets and 
checklists are reusable 
if removed and photo- 
copied. 
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A complete set contains 10 reusable handbooks which are standard SVi" x 1 1 "-^size, two-hole punched 
and metal-clasped. The handbooks are printed in black ink on standard white and colored stock with 
heavier covers. ' 

Five of the handbooks are training guides and the other five are accompanying coordinator's guides. 
Each traming handbook contains two or three units called modules. The first handbook, Orientation 
includes modules 1 and 2. The second, called Phase 1, has three modules. Phase 2 has two Phase 3 
has three, and Phase 4 has two. 
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Each of the 12 modules contains a comprehensive table of contents, clearly defined objectives and 
outconies in terms of skills and knowledge, text with activities, discussion questions, charts, and help 
ful appendices. Each includes a post-assessment useful for college courses and inservice training. 



. Handbook 


Modules and Description 


Prica 


All five hand- 
books 


Contain twelve modulei (see below) along with Coordinator's Guides' 


$39.50 


Coordinator's 
Guides 


Coordinate use of twelve modules below. 


5.00 


Orientation 


Module 1: Career Development Theory. Bases a program on consistent philosophy 
and auumptions; examines eight leading theories of career development, and 
, analyzft one's own program and thinking in light of these. (96 pages) 

Module 2: Program Development Model. Develops an overview of the approach, its 
rationale, assumptions, advantaoes and disadvantaoes. and exolains somp details 
about the skills to be developed In subsequent models. (46 pages) 




Phase 1 


Module 3: Assessing Desired Outcomes, Employs a systematic data-gathering 
process to determine the outcomes students anct adults desire for career guidance 
programs. (89 pages) 

neOOU/e 4/ ^XSSfiSSinO C^ttFf^nt ^tJtfll^ ^imnnnsriTOc nmnrsm rAF#^iiroAF naiminn e%itr 

'rvi^wwrv -r. f^^av^^ittff \^vir f c7n sjuM HJ9. OUIT1 iTidM iJiuyicirn resouFces, Qciuging cur* 
rent allocation of resources, and measuring how students are doing currently. 
(80 pages) 

Module 5: Establishing Program Goals. Uses information gathered in desired out- 
comes assessment and current status assessment to define a comprehensive prac- 
tical set of goals for a career guidance program. (58 pages) 


Phases 1- 

IV sold 

together 

$33.50 


Phase n 


Module 6: Specifying Student Performance Objectives Defines the specific 
behaviors students are expected" to perform if a goal has been achieved. (44 pages) 

Module 7: Selecting Alternative Program Strategies. Moves from statements of 
ends to consideration of means; explores how you can best help students reach 
these objectives. (44 pages) * > 




Phase III 


Module 8: Specifying Process Obfective^ Forms a plan of action which defines all 
the things the program must do to help students in the ways that have been decided 
are important; defines who is responsible for each task and date by which it should 
be accomplished. (83 pages) 

Module 9: Developing Program Staff. Continues to develop the talents of staff 
members to make their role even more valuable. (54 pages) 

Module 10: frying Out Activities and Monitoring. Employs feedback mechanisms 
as the program is implemented to detect and predict problem^ and help make on- 
going decisions that will allow the program to operate as effectively as possible, 
(58paoK) ^ 




Phase IV 


Module 11: Conducting Summative Evaluation. Collects informatioiy^n the im- 
f>act and cost of entire programs. (70 pages) ^ 

Module ^/^Communicating Evaluation Results. Disseminates and uses evaluation 
results tflTOugh tailoring communication methods to decisions to be made, data 
available, audience characteristics, and resources available for producing the report. 
(71 pages) 
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PROQTtAMMATIC APPROACH TO GUIDANCE EXCELLENCE 

(PAGE 2) 



OBJECTIVE 

To guide the planning of comprehensive 
K-12 career guidance programs including 
curriCulum-based guidance, counseling, 
placement, and follow-up. To provide 
inservice/pretervice training materials/ 
resources. To assess needs, determine 
goals/ select implementation activities, 
and evaluate outcomes. 

TARGET USER(S) * 

Local, regional and state educational 
agencies personnel and planning com- 
mittees which include community 
members and parents. Useful for pre- 
service education, for administration 
dnd counseling programs. 



TARGET SETTINGIS) 

Education agencies (K-adult) and college 
counseling, administration, and teacher 
education courses. 




PEVELOPER 

Developed at Eastern Illinois^University, 1976. (Revised Edition, 1978, developed at the University 
of Illinois.) ^ 

SPONSOR 

♦ 

U.S. Office of Education, Bureau of Occupational and Adult Education, Department of Health 
Education, and Welfare, Part "C," Vocational Education Act.of 1963. 



DATE PUBLISHED 

1976 (Revised" Edition, 1978) 



ORDERING INFORMATION 

i 

Materials available from: h^'S^- $79,50 plus charges for postage and 

Curriculum Publications Clearinghouse handling. 



Western Illinois University 
76 B Horrabin Hall 
Macomb, I L 61455 



-in 



ABSTRACT 



Designed as inservice and preservice training materials for planning a comprehensive career guidance 
program. Enables users to assess individual and institutional needs, determine goals, state objectives, 
select objectives, select appropriate implementation activities, and devise evaluation procedures. 
Based upon career development principles and intended to make best use of school and community 
resources. Focus is upon three aspects of a total career guidance program: program planning, 
curriculuin-based guidance, and job placement. Planning procedures (using the planning boards, 
markers^d goal statements to determine.priorities) can be used by communities to plan other 
programs. 

DEVELOPMENT 

DevjBloped by project staff at the Center for Educational Studies at Eastern Illinois University under 
the direction of Dr. Maria Peterson and Dr. Janet Treichel. Revised edition vvas developed at the 
University of Illinois under the direction of Dr. Treichel. 

FIELD TESTS 

PAGE 2 materials were field tested in three five-day inservice programs in three Illinois school districts 
during 1976. (See bibliography for report.) Planning materials have been used to develop state plans 
in other program areas in Alaska and have been used by a number of committees and school systems 
to plan educational programs. 

BIBLIOGRAPHY 

Peterson, M. P.; Treichel, J. M.; Felstehausen, J. T.; and Wiessmann, S. B. Programmatic Approach 
to Guidance Excellence (PAGE 2). Final Report. Eastern Illinois University, Charleston, IL. 1977. 



Planning boards, goal 
statement cards and mark- 
ers are provided for use 
in ranking goals for career 
guidance programs. Hand- 
outs explain how to use 
planning boards and 
heJp summarize the 
ranking of goals. 





The package consists of the items identified on the following page. 

The Facilitator's Handbook is a guide and resource for the planning committee leader, inservice 
training leader/ or course instructor. Tabs in the three-ring heavy-duty vinyl-covered binder divide 
the six sections explained below. 

Th? first three sections. Modules I, II, III, include two or more self-contained lessons which incor- 
porate a variety of activities. The activities include a missing square puzzle group activity and 
individual/group use of planning boards, goal statements, and markers. The lessons each have a 
basic format, including goals, time required, materials used (such as handouts, transparencies), pro- 
cedures. Selected lessons include Jecturettes which provide information about planning for career 
guidance, needs assessment, curriculum-based career guidance programs and job placement. 



43 



42 



The complete package consists of the following items packed in (1 ) a study cardboard box: 



No. 



Quantity 



Item and Description 



1 



3 
4 
5 
6 
7 
8 
9 



1 

28 
28 
28 
28 
2 
7 



Pacilitator's Handbook (10-3/4" x 1 1-1/3" 3-ring heavy-duty binder) 
contains: 

• Introduction, Provides an overview and contents inventory of PAGE 2, 
explanations of lesson format, coding of materials, recommended time 
schedule, pre-workshop strategies, news release, and workshop registra- 
tion forms. (31 pages) 

• Evaluation, Contains evaluation techniques to assess overall instructional 
effectiveness and attainment Df lesson goals in PAGE 2. (16 pages) 

• Module 1: Planning a Career Guidance Program. Provides information and 
activities for understanding trends in career guidance, importance of plan- 
ning, goals of a comprehensive career guidance system, relationship of 
goals and needs, needs assessment, designing a career guidance program, 
and evaluation of career guidance programs. (79 pages) 

• Module 2: Implementation Approaches for a Curriculum-Based Career 
Guidance Program, Provides information and activities for understanding 
basic approaches of implementation and their application to a school 
setting. (22 pages) 

• Module 3: Establishing Objectives for a Comprehensive Job Placement 
Program^ Provides information and activities for understanding compre- 
hensive job placement programs, objectives, scope of services, organizational 
patterns, and trends. Helps participants determine a plan of action to 
establish priorities and implement a job placement program. (38 pages) 

• Masters. Contains a camera-ready nfiaster copy of each evaluation instru- 
ment, each handout, and each transparency included in Modules 1-3. 
(61 pages) 

Technical Report, Cites procedures and results of PAGE 2 field testing. 

Planning Boards, Sturdy paper. 

Sets of Markers (45) for planning boards. 

Sets of Career Guidance Goal Statements (18). 

Sets of Career Guidance Goal Card Sort Decks, 

Sets of Missing Square Puzzle Materials, 

Sets of Job Placement Program Objectives (18). 



The package also includes an envelope of extra supplies, such as markers and blank cards. 
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RURAL AMERICA SERIES 
(RURAL) 
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RWAMCH AND KVBjOriBNr lU Dl 



OBJECTIVE 

To assist In the systematic planning, de- 
velopment, Implementation, and evalua- 
tion of comprehensive career guidance 
and counseling programs. To provide 
resource materials for establishing and 
maintaining comprehensive programs, 
Includes haruibooks, references, charts, 
etc. adaptable foi* local use. 

TARGET USER{S) 

Local education agency personnel, 
especially counselors, as vtfell as state 
department and regional planners of 
inservice leadership training. * 

TARGET SETTIIsrG{S) 

Rural or small school districts and 
individual schools within them. Use- 
ful for state department^ and In college 
counselor education courses. 



DEVELOPER 

A consortium of the National Center 
for Research In Vocational Education 
(The Ohio State University, Columbus, 
Ohio), Wisconsin Vocational Studies 
Center (University of Wisconsin, Madison, 
Wisconsin), and The School of Education 
(Northern Michigan University, Marquette, 
Michigan). 

SPONSOR 

U.S. Office of Education, Bureau of Occupational and Adult Education, Department of Health, 
Education, and Welfare, Part "C," Vocational Education Act of 1963.. 

DATE PUBLISHED 

1977 




Career Guidance. Counselinf. Placement, and 
Fotlow-Throuch Procram for Rural Schools 
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ORDERING INFORMATION 

National Center Publications 
The Ohio State University 
1960 Kenny Road 
Columbus, OH 43210 



PRICES: Entire sisries of 16 handbooks with 
with 4 binders . . . RD 118 . . . $85.00 

Prices of individual handbooks on pages 48 and 49. 
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NOTE: Prices include postage and handling. Purchase orders accepted for orders over Under 
$10: checks/money orders. Discounts for quantiytprders of 5 or moreitems: $50-100-5%, $101- 
200-10%. $201-300-15%. $301-400-20%. $4^.000-25%, above $2,000-35%. 



ABSTRACT 

r 

Designed as a guide for planning, developing, implernenting, maintaining, and evaluating comprehen- 
sive career guidance and counseling programs for scHools in rural (or small) communities. The program 
planning procedures are based on a systematic problem-solving approach which includes needs assess- 
ment, objective development, resource assessment, strategy development and programming, imple- 
mentation, and evaluation. Materials suggest practices through which schools can organize programs 
to meet the career development, planning, decision-making, and placement needs of youth in rural 
communities. The 16 handbooks can be used separately or as part of subsets with related materials. 
The entire set is useful as a reference/resource for personnel in carfeer centers, guidance/counseling 
programs, teachers, and school administrators. / 

I 

DEVELOPMENT 

Developed by a consortium of the National Center for Research in Vocational Education (The Ohio 
State University), the Wisconsin Vocational Studies Center (University of WiscQrisIri), and the School 
of Education (Northern Michigan University) under the direction of Harry Dri^Jfohn jHartz and 
Walter Stein. ^^i^ ' 

FIELD TESTS 

Field tested over a fifteen-month period in secondary and postsecondary schools located in nine 
states. Field sites have reported demonstrated effectiveness of materials and increased cooperation 
with community members. A case study report of national field tests will be available September 
1978 from the National Center for Research in Vocational Education. 



Handbooks contain 
charts, planning guides 
and instruments that 
can be adopted or 
adapted for local use. 
Text is printed in 1 1 
point type. Format of 
pages is varied and easy 
to read. 
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BIBLIOCRAPHY 

Drier, H. N. and Axelrod, V. 
Journal, Summer, 1978. 



'Career Guidance in Rural Scho^s," Vocational Guidance Association 



Altschuld, J. W.; Kimmel, K. S.; Axelrod, V.; and others. From Idea to Action: Career Guidance 
Plans of Rural and Small Schools, Columbus, OH: The National Center for Research in 
Vocational Education, 1978. 
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The complete series (RD 1 18) consists of 16 reusable handbooks which are either saddle-stitched or 
perfect bound. The handbooks contain BVi" x 11" pages which are perforated for easy removal. The 
handbooks are printed in black ink on standard white stock, with- heavier colored stock covers. 

The handbooks can be used individually as planning guides or resource materials. Each handbook is 
self-contained, with necessary procedures, information and resources as well as camera-ready masters 
of handouts, data collection ihstruments, etc. 

The four subsets contain three to five related handbooks. Altogether the series can be used as a set 
of comprehensive resource handbooks for initial planning and continuing improvement of career 
guidance programs. 
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Description 


Order No. 


Price 


SUBSET 1:: 
Career Ggidance 
ProgranV Support 
lnforma]tion Oocumept 
Docunpents , 


Contains the following handbooks: 

State of the Art Review. Reviews the characteristics 
of rural homes, schools and communities in terms of 
their influences on rural youth's personal and educa- 
tional development. Describes the aspects of a com- 
prehensive career guidance and counseling program. 
(182 pages) ^ 


RD 118 A 
RD 118 A1 


$26.00 
11.00 


o . 

' . ' ■' ' 

* . .. i 


Life Role Development Model, Provides a model of a 
, systematic approach for developing comprehensive 
C9reer guidance, counseling, placement, and follow- 
through program for rural schools. Describes career 
' development domains. (57 pages) 
\ '. 


RD 118 A2 


4.50 


( ' 


Cac^r Guidance Resources, Contains over 500 ab- 
stracts of career development materials fpr grades 
K44. Describes over 50 rural career development 
programs. Has easy to use indexes and a listing of 
publishers. (339 pages). 


RD 118 A3 


16.60 


SUBSET 2: 
Career Gtuidance ' 
Program Process 
HandboorkS' 


Contains the following handbooks: 

Planning and Implementation, Provides coordinator 
with a guide to organizing and implementing a sys- 
teniatic program planning process and tb selecting/ 
orienting a planning committee. (45 pages) 


RD 118B 
RD 118 B1 


21.00 
3.25 




Career Development Needs Assessment, Provides a 
guide for assessing career development needs of youth 
in a rural school and community. (143 pages) 


RD 118 B2 


8.25 




Behavioral Objectives. Provides guidelines for writing 
behavioral objectives. (51 pages) 


RD 11#B3 


3.80 




Resource Assessment. Describes procedures for con- 
ckicting a school/community resource assessment. ^ 
(56 pages). 


RD 118 B4 


4.50 




Deciding Via Evaluation, Describes procedures for 
usin9 evaluation to improve program management 
and performance. (100 pages) 


RD 118 B5 


7.25 


sObSET 3: 
Career Guidance and 
Cbunseling for Grdups 
and Individual 


Contains the following handbooks: 

Caf'eer Counseling in the Rural School. Describes con- 
tent and process of individual career counseling. 
(262 pages) 


RD118C 
RD118C1 


40.00 
14.00 




Desk Reference: Facilitating Career Counseling and 
Placement, Provides career and placement informa- 
tion, a bibliography on counseling^ and career 
planning/placement materials. (157 p^ges) 


RD 118C2 


9.75 




An Individualized Approach to Career Counseling 
and Placement. Describes career counseling as a com- 
bination of the systems approach and one-to-one 
counseling. Presents a model to help students make 
the transition from schools to their next career role. 
(34 pages) 


RD 118 C3 


3.25 
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Subset 


Description 


Order No. 


Price 


SUBSET 3 

(Continued) 


Transitional Career Placement In the Rural Schools. 
Describes school based career placement activities. 
(34 pages) 


RD 118C4 


$ 7.75 




Career Guidance practices. Provides exartiples of 
career guidance activities in the school and com- 
munity. (269 pages) 


RD 118C5 


14.00 


SUBSET 4: 
Career Guidance 
Program Support 
Functions 

\' 


Contains the following handbooks: 

Staff Development Describes procedures and 
activities for conducting a staff development 
workshop. (71 pages) 


RD 118 D 
RD 118 D1 


12.75 
5.10 




Community Relations and Involvement Describes 
siraicgics Tor involving ine community in tne 
career guidance program. (71 pages) 


RD 118D2 


5.50 




Rural Community f^rspectives Toward Career 
Development Describes procedures for assessing 
and changing commu^fty attitudes toward 
career guidance programs. (97 pages) 


RD 118D3 


6.75 
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A SYSTEMATIC APPROACH TO GUIDANCE 
(MESA) 

/ 



2? 



if 



OBJECTIVE 



To train school staff to systematically de- 
ilop a compatency-based, comprehensive 
ireer guidance, counseling, placement and 

t^liow-up program. To provide in-depth 
n^lerstanding of the competencies necessary 
^ >if a program based on a comprehensive 
l^areer counseling approach. 

GET USER(Sr 

ool staff, including counselors and ad* ^ 
Ininistrators. Useful for preservice coun* 
|eling students and education-related 
^ncy personnel. 




ft 




Current Guidance 
Prog ra m Assess men! I 



TARGET S|ETTING(S) 

School districts: elementary, junior high 
an(i high schools. UsefuVin college coun- 
lelor and teacher education courses, as 
yvell as education-related agencies. 

bEVELOPER 

Mesa Public Schools (Guidance Services 
Center, Mesa, Arizona) in cooperation with 
the American Institutes for Research 
ithilo Alto, California) 

SPONSOR 

U.S. Office of Education, Department of Health, Education, and Welfare, Part "C" of the Vocational 
AjCt of 1963 and Title II I of the Elementary and Secondary Education Act of 1965. 
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|ATE PUBLISHED 
1974 



ORDERING INFORMATION 

Mesa Public Schools 
Guidance Department 

! 140 South Center 

f Mesa, AZ 86202 



PRICES: Entire set, 8 modules . . . $24.80 
Prices of individual modules on page 54. 



NOTE: Purchaser pays cost of packaging and postage. Indicate whether to ship library rate, 4th class 
special handling, first class, or air mail. 
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ABSTRACT 



Designed for inservice training of Mesa Public Schools staff in planning and developing a systematic, 
comprehensive career guidance, counseling, and placement program. Useful in other school systems 
and college preservice courses for program planning and development. The eight mpdules are 
sequential and interrelated but can be used separately to plan or better understand specific com- 
ponents of career guidance programs. The modules focus upon developing staff competencies in the 
four phases of a comprehensive approach: planning competencies, structuring competencies, 
^decision making compe^ncies, and implem^tpting competencies. 

DEVELOPMENT 

Developed by Mesa Public Schools staff under the direction of Byron E. McKinnon and Duaraie 
Richins, with assistance from G. Brian Jones and other American Institutes for Research (Palo Alto) 
personnel. Title III participants were directed by Fred J. Sughrue. (Additional modules are being 
developed at this time.) 

FIELD TESTS 

The 8 modules have been used for planning Mesa Public Schools career guidance programs, and have 
been field tested in other sites: Houston (Texas) Independent School District, Roseville Area Schools, 
St. Paul (Minnesota), Cortez (Colorado) Public Schools, Flowing Wells School District, Tucson 
^Arizona), Scottsdale High School, Scottsdale (Arizona), Apache Junction High School, Apache 
Junction (Arizona), and Shadow Mountain High School, Paradise Valley School, District, Phoenix 
(Arizona). ' 
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Handbooks are illustrated with cartoons 
and line drawings. Text is typewritten 
in 10 point and double-spaced. Notes in 
margins emphasize important points. 
Pre and post tests, along with progress 
checks, assess user's understanding of 
materials. 




The entire set consists of 8 reusable handbooks which are plastic comb bound. The handbooks are 
printed in black ink on gold colored stock, with heavier covers in varied colors. 

The handbooks, or modules, are designed ^s competency based, individualized learning and planning 
modules. Individuals work at their own pace, but should not take over 1 5 hours to complete any one 
of the eight modules. Self-administered progress checks help determine how well the material is being 
understood and applied to program planning. 

Each module has a table of contents, module goal, objectives, explanatory text, pre- and post- 
assessments, group activities, application procedures, and references. Cartoons, line illustrations, 
worksheets, and charts emphasize important points. 

The modules are interrelated but can be used separately to plan any part of the guidance program. 
A flowchart defines four major phases of the comprehensive approach to guidance, counseling, and 
placement and how they relate to each other, Darkened segments indicate where each module fits 
into the overall scheme on the flowchart. 
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^ 'Ifl'tlllllll 


Datcription 


Order No. 


Price 


MODULE r 


Provides an overview of the comprehensive approach 
to guidance, counseling, f^^^G^lg^^RiP^' ad- 
vantages; how cofnpetergpM^fyK*^ is related 
lo uiis opproocn. \ * ^^^V9ft9W^ 


TP-PI 


$ 3.10 


MO&ULE 2 * 
Au^ng Dmind 
Outcomm 


Presents various methoci^ of planning and conduct- 
ing needs assessments to determine desired career 
development ouleomes for the program's students; 

VAfJi*"ii>w suiTiiiNirKiny, anaiy^inyf ana luporxiny nwos 

assessment data. (140 pages) 


TP-P2 


3.60 


MODULE 3 
ComputBT Assistmd 


Provides an overview of the process necessary to 
develop a computer information system; enables 
selection of best methods for gathering and analyze 
ing data for program's needs. (105 pages) 


TP-P3 


2.40 


MODULE 4 
Currant Guidance 


Provides an understanding of why current guidance 
program assessment of status is necessary, how 
assessmeni is conauciea ana now oata can oe usea. 
(97 pages) 


TP-P4 


2.50 ^ 


MODULE 5 
Dftmrnining Program 


Uses the current status assessment and desired out- 
comes reports to produce program goals and student 


TP-P5 


2.70 


MODULES 

A/ttmsti^ 

SintBghs 


Examines various methods, approaches, and tech- 
niques of implementing a career guidance system; 
develops skills for developing alternative counseling 

»uaivyiD5. \ow |JagD9/ 


TP-S-1 


3.50 


MODULE 7 
Groups and Group 
Lmdarship Skills 


Presents an overview of ways to lead task counseling 
and other groups to implement a career guidance 
system; develops basic communication skills to 
facilitate interpersonal interaction in groups. (114 
pages) 


TP-1-1 


3.50 


MODULE 8 
Planning 
Paraprofassional 
Programs 


Explains the development and major issues involved 
in using paraprofessionals; provides a structure to 
implement and evaluate a paraprofessional career 
guidance program. (98 pages) 


TP- 1-2 


3.50 
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INTEGRATING MODELS 

The five models in this catalog offer a range of alternative pro- 
cedures and outcomes of planning! Although each can be used alone, 
another approach is to use components from two or more models. 

Components are either subsets or individual handbooks, manuals, 
guides, or audiovisual materials. Components of each model (except 
PAGE 2, which is sold as a single un>t) are available individually from 
.their publishers. Components can be "mix n' matched" to build an 
optimal planning model for the specific needs of your school or 
school system. 

Consider the specific and unique needs of your school or school 
system in the selection process. Schools which have a well established 
guidance program may require^a career guidance re-orientation rather 
than total reorganization. Others may plan a completely new program, 
based upon needs and goals assessed by the school/school system per- ' 
sonnel and community. (See "Planning Considerations," page 25 and 
"Selection Guide," page 73.) 

<#• 

In any case, you have the option to choose components best 
suited for your school's needs. Although simply'choosing one model 

Vnay be tempting, "mix n' match" selection may afford a better fit 
n^your school or school system. Components from several models 
caia be selected and used effectively for planning a career guidance 
program. The following describes a hypothetical case of selecting 

♦ components to suit a particular school system's planning needs. 



components can be 
"mix n' matched" 
to suit needs 



"mix n' match" may 
be a better fit than 
one model 



SELECTING PLANNING COMPONENTS 

The Baxter School System administration's objective is to reor- 
ganize the 7-12 guidance program to promote students' career develop- 
ment, career planning, and career placement. There is no current 
policy to guide the reorganization although there seems to be a 
strong community press to graduate students with career goals and 
skills. Located in the urban city of Baxter, in a midwest state, the 
school system employs about 150 professional personnel for its en- 
rollment of almost 3,000 students. 

Ann Livingston, Coordinator of Guidance Services, has been 
assigned to reorganize the current guidance program to emphasize 
career development for all the students. She is authorized to mobilize 
a planning committee, utilize available resources, purchase necessary 
materials, and coordinate the planning and implementing of a new 



a district decides 
to pl^n 



parents, community 
members, and school 
personnel become 
involved 
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program. Ms. Livingston knows thav despite time limitations, a suc- 
cessful program depends upon attainable goals and careful planning. 
She understands the importance of involving parents, community 
members, teachers and administrators along with guidance staff in 
the reorganization. 

Career guidance and comprehensive guidance systems are rela- 
tively recent trends In education. Since Ms. Livingston has little, if 
any, personal staff development time, she needs an expedient way to 
re-orient her own guidance philosophy and guide the program plan- 
ning process. She decides to order and use materials developed espe« 
cially for planning and implementing comprehensive career guidance 
' programs systematically. She bases her selections upon her need for 
information and a realistic appraisal of how much staff time and 
other resources can be invested. Since the available planning modelk^ 
contains a wide cange of information and planning aids, she must 
assess what she and the planning committee can reasonably use. 

Rather than use one model, Ms. Livingston selects components 
from these models that are best suited for the Baxter schools and 
community. She uses the CPSS "Coordinator's Training Guide" to 
understand her role as a change agent and how to organize the plan- 
ning process. She supplements this with the "Planning Implementa- 
tion" handbook from the Rural America Series which includes check- 
lists and planning aids useful in coordinating the planning process. 

She plans to use the planning board and instructions in "Module 
I" (not available separately) from the PAGE 2 model because it im- 
mediately involves the planning committee in deciding priorities for 
the program. Although the other models include goals identification, 
P>46£ 2 describes goals that will orient the planning committee to 
thinking about their objectives for Baxter's career guidance program. 

In addition, she will use the CPSS filmstrip-audiotape, "An 
Orientation to CPSS" to introduce career guidance concepts and pro- 
vide additional motivation. This filmstrip explains the planning process 
and describes outcomes of a well-planned systematic program. Ms. 
Ui>>ingston will augment the filmstrip with PAGE 2 lecturettes which 
discuss the life career orientation of a career guidance program and how 
it can be implemented through the curriculum, career guidance centers, 
and placement services. 

For additional inservice, she provides her staff members with 
AIR'i "Orientation" module which examines leading career develop- 
ment theories in terms of a comprehensive career guidance program. During 
this time, Ms. Livingston plans to have her guidance staff use Mesa's 
"Current Guidance Program Assessment" to identify their current pro- 
gram's objectives and practices. 

She will follow P>46£ 2 guidelines for needs and resource assess- 
ments with supplementary CPSS camera-ready masters to elicit specific 
resource information and survfey student, parent, and alumni opinions 
of career guidance needs. 
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help for planning 
is needed 



selection of materials 
begins 



components from 
several planning 
models are selected ^ 



^t^pitnt planning will depend upon the priorities determined 
by th|p|phlng committee and results of the needs and resource 
asiiji^fits. The planning committee will yse the iR4Gf 2 program 
plannmf sheets to outline necdssary steps to achieve these specif ic 
goals. 

Looking ahead, Ms. Livingston realizes she will need a number 
of aids to implement the program. She plans to use the CPSS manuals 
for "Writing Behavioral Objectives" and "Producing Career Develop- 
ment Units" along with PAGE 2's "Implementation Approaches for 
a Curriculum-Based Career Guidance Program." For additional ideas, 
she will refer to Mesa's "Alternative Strategies" and provide her staff 
with several copies of Rura/ America Series handbooks, "Desk Refer- 
ence: Facilitating Career Counseling and Placement" and "Career 
Guidance Resources." ^ 

Using this approachr^s. Livingston seciml only those com- 
ponents most appropriate to the Baxter Schools' planning needs. 
Knowing time and resources limitations, she opts for expedient plan- 
ning materials without sacrificing necessary steps in the planning and 
implementation process. Once planning and implementation are un- 
derway, Ms. Livingston will order additional materials for specific 
needs such as establishing a placement service and evaluating the pro- 
gram. 



BAXTER SCHOOL'S "MIX N' MATCH" SELECTfjaNS 

The following lists Ms. Livingston's selections of planning model 
components for the Baxter School System's guidance program reor- 
ganization. 

Her selections are listed according to the "Specific Tasks of 
Planning," Matrix 1 1, page 66. 



Planning Tasks 



Model & Component 



Order No. 



Price 



Overview, orientation, organiza- 
tion and planning goals 

Overview, orientation, organ i;^a- 
tion and planning goals t 



Overview, organization and 
program goals 



Overview and orientation of 
program goals 



CPSS "Coordinator's Training 
Guide" 

RURAL "Planning Imple- 
mentation" 

PAGE 2 "Modu\e V 



CPSS "An Orientation to' 
CPS^" 



RDAV9 A 
RD 118 B1 
(none) 

RD 119 K 



$4.40 
3.25 



(not available 
separately— 
$79.50 for entire 
package) 

•J 

sold in sets of 
4 filmstrips- 
audio cassettes— 
$15 
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Planning Tasks 


Model & Component 


Order No. 


Price 


Overview and career develop- 
ment theories 


AIR "Orientation" and 
Coordinator s iauioe 


(none) 
vnoric/ 


$6.00 
1 00 


Needs assessment 


MESA "Current Guidance 
Program Assessment" 


TP-P-3 


$2.50 each 

ic\rf\ckT onminh 

for guidance 
staff) 


Needs and resource assessment 


PAGE 2 "Needs" and 
"Resource Assessment" 


(none) 




Needs and resource assessment, 
methods and Implementation 


CPSS "Camera Ready 
Masters" 


RD 119 BM 


$7.40 


Developing objectives 


rAGt 2 Program rianning 
Sheets" 






Writing objectives 


CPSS "Writing Behavioral 
Ubjectives 


RD 119 1 


" , 

$1.75 each 
for committee) 


Developing methods 


CPSS "Producing Career 
ueveiopmenx wniib 

■X ■ 


RD 119 J 


$1.90 each 
(order enouflh 
for commiTOe) 


Implementation 


PAC^P 0 "Imnlpmpntation 
Approaches for a Curriculum- 
Based Program" 


(none) 




Developing methods and 
implementation 


MtoM Alternative 
Strategies" 


TP R-1 




impiemenxaiion ana evaiuoiiun 


RURAL "Desk Reference: 
Facilitating Career Counseling 
and Placement" 


RD 118 C2 


$9.75 


Developing methods 


RURAL "Career Guidance 
Resources" 


RD 118 A3 


$16.60 



SUGGESTED ADDITIONAL SELECTIONS 

The following lists selections useful in establishing Baxter's hig^ 
school placement service and career center, and for evaluating the 
career guidance program. More supplementary materials are listed 
in Resources, pages 77-98. 
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Planning Tasks 


Model & Component 


Order No. 


Price 


Placement 


PAGE 2 "Planning a Job 
Placement Program" 


(none) 




Placement 


RURAL "An Individualized 
Approach to Career Counsel- 
ing and Placement" 


RD 118C3 


$3.25 


Evaluation 


RURAL "Deciding'via 
Evaluation" 


RD 118 B5 


$7.25 


Evaluation 


^CPSS "Coordinator's Hand- 
book," Chapters 7 and 8 


RD 119 B 


$6.75 / 
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SPECIFIC TASKS OF PLANNING 



' procedures with specific steps'lorX 
r systematic planning. The planning 



Planning models are orderly , 
accomplishing tasks necessary for p.a......n|. ...^ yjim4inii^ 

models in this catalog deal with these tasks in various ways. One model 
may place more importance upon initial organization while another ■ 
emphasizes needs assessments. Of course, tBe emo^ases ar^ determined - 
by the models' target users and settings. l^- • V » i " ^ 

The matrix on^ pa^ 66 and 67 lists the indi v jdti^l c&mpqh^ntk . 
the models and identifies which planning tasks are aiidressi^ by tli^. 

. Thie first thra$ co(umns4pdicate "plahnina rbr program plarWIing" 
^ ^ efforts^^The first, OwSJv/ew, pertains to the "b(g picture"' of ^the total 
;^ model^what it 15, and what it hopes to aqcomplfsh. The second CDlumn; 
Or/ent^t/on, 'although ^Inlrlar to Overview, refers ;t6 explanations of' . 
hnu/ tn 1 1 CO > ho mrw^o I T4^ a tVtirr^Mi ■ ■ n..^.* :^^4^:^J1 i.^ - « 



how. to use'the model. T^e tttirdicolumn, Qrfli9n/zaftbAr' ref*rs^o.or 
• 9^*]^^'^^^ committeeis, perapine{^ fftfc. for planrffn^ 

f|to-ciext seven cplumns addr^ the^^ks reJa^,tb^,the a^tua^ ' 
/^planjgiingof tjijeprografttt and $tu^^ . 




liR^^^" stating ancl^r ranking Gba/5 or ^bjw^ 
\ ^reergOidance pro-am. , j ^ ; ■ 

pitying N^Ms as perceived bf/ltg 
ulrtty^^rents; ai||for gr^ 



adent^MhOol sfaflv' 



Idenjifying Pesfjjrii^ i'f th^ ScfiTOt and community auailable/ 
ibtef^thecaliTOl.^ ^ . - 

4. D^elopmjf Ob/ecjt/vesipr tHe^ifer guidance program, 
. usrtjuiMy bylaoply^ing the goals in i^tei^oh to theiieeds Aid ' 
resources, • f' *' . ^ /, 

rSplecting appropriate Atetftdflfe or Jtrat«gies for me^g these 
t>bjectives^>^ - 

■ ^. . . 

E)tplaimnu.„«,-_,,5, mc^c mcuiwux x — ^ 

Proc0(^utes 6fpv^matior^ ongoing (formative) and 
■ronclucljiig (sumrhiuye). 



1^ /hp/Bment9ttof9 of tliese meth 



s«^^h tasks of 
; nirig: Goals,^eds, 
Resources, db)ectives. 
Methods, I mplementa- 
tiy,*€v^ruati6n 
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Before ordering planning models or components, assess your 
needs for planning according to the "Selection Guide" on page 73. 
The components of each planning model are listed with their develop- 
ers' order numbers. Ordering information for each is specified on the 
"Brief Facts" page for each model. 

The comportients have been reviewed for content in terms of 
the planning taiks in each column. These are somewhat generalized, 
of course, as each model treats the tasks differently. 

The matrix can be used either to assess which planning tasks are 
addressed by a fspecif ic component or to identify components that 
address local needs for planning. Keep the overall objectives of the 
models ifi mind when deciding which components are best for your 
school/school district's needs. 



refer to Selection 
Guide to plan your 
program 



66 



6'^ 
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OrdirNo, 


w 

It 


li 

1 I 


^ 

li 

III 




i 

1 


III 

1 1 


1 

1 '' 
II' . 








t Cooftfnitor^iTrilrilnDQuldi 




1 


1 1 


















m 


1 


1 1 


i 


w 


f 


A 1 




• 




3. CirmRiidvFornK ^Mi 


119BM 








i 


V 


A i 




1 


difnoorephlcdite ^ 


> A(MiOfyCoflMnltiiiHiBir^^ 


119C 


1 
















^ i 








1 






V 










6« AMHino Nlidi: Survtvlna 


HOC 




1 




i 

V 












7. AMingNNdiiTibulitlon 


119F J 




1 




i 














119G 




9 










9 


• 




9. MwiMlferWritlntBihivionlOblMtiMi 


119H 












• 






ippenc|lKpfob)ectlvet 


ia WritintBihiviorilObiNtlvN 


1191 












• 






1 1 


11. Producing OnwOMlopiMnt Unit! 


119J 












1 


1 








12. Pilnntrip/AudloTipiPniintitlont: 
"AnOrHntitiofltoCnS". (A-Vll 
"ShipintProgninQfiili" (A<V2) 


119K 

iigK 


1 ■ 


• • 






• 


1 


i 






"BihnlMilOblKtlvii" |A<V3) 


119K 








f 




• 








"ProduclntCDU'i" (A-V4) 


119K 














• 


• 




13. DiciiionGuidilbnchurt) 


nont 


I 
















exolaini CPSS ivitAm/ 


DEVELOPING COIffREHENSIVE CAREER GUldANCE 
PROGRAMS (AIRI 

Orilfltltlofli 1 Ciriir DmlflDiMM Thinn/ 


flons . 


9 




V 












current practlcet/theorlet 


2. ProiramOtMlopmntModil 


nom 


1 


9 












• 




P^Ml: 3. AnwintOiilndOutconw 


noni 






i 


i 




1 








4. AnmingGunwtSMii 


noiK 










A 

9 




4- 






6. EitibllihlngPnflninGoili 


noM 






W 


i 








• 




PhMll: 6. Speel^ingSMintPtrfonranciObjietlvN 


none 












9 








7. SilietlngAltiri||liviProgriinStrif||n 


none 




9 








1 


• 






PhMlll; 8. SpKifylntPiMwOtiitctivN 


none 




9 








A 

9 


1 . 


• 


staff ikilli 


9. Diwloplng Program tuff 


none 




• 










• 




staff davelooment 


10. Trying Out indMonluiig 


none 




• 








• 


• 


• 




PhMiV: 11. Conducting Product EvilMillora 


none 
















• 




^12, Coinniunicttini Eviluition RiMiIti 


none 




• 








1 




• 
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MATRIX II (Continued) 





OrdirNo, 


\ 


5 

1 


If 
II 


^1 

h 
H 


1 

i 

11 


j 
» 


1 

? 
1 

1 


j| 
\i 


j 
It 


I 

w 


1 


1 

1 


0 ' 


PMQRAMMATIC APPROACH TO QUIDANCE EXCELLENCE 
(IpEZHAvilMlionlyiiconiplitiiMGkigil ' 


none 




e 


e 


e 






% 


e 


% 


e 


placement program goals 


ilRALAMMICAIMIIIIilUMLl 
li iMlof Iht AfiRlViMV 


RD118A1 
























I UfiRoliDMlopniintModil 


RD118A2 




e 


e 
















career development planning 


3. CarNrQuldinciRiKHircit 


RD118A3 
















e 






absts. of materials & programs 


4. PlMnlniindlnipliimntation 


RDHSBI 


e 


e 


e 
















planning checklists 


6. CifNrOivilopfMntNMdiAiMinient 


RD118B2 






e 


















6. BthavloralOttjictivH 


RD118B3 














e 






e 




7. RnourttAinitmint 


RD11BB4 






e 






e 












8. DicldlniViiEviluitlon 


nr^iiRRR 

nUI lODD 


















% 


• 




9. CimrCouniillng In the Ruril School 


RD118C1 






e 










e 


t 




individual counseling 


10. DiikRifirifK»:FidlltatlnoCarNfCountili^^ 
thi RunI School 


nu 1 iOv« 






1 










i 


1 




career information ft biblgs. 


111 Aft IndMdUlUnd ADOraich to Clumr rminiillM 

mdPlaoiffiint 


RD118C3 
















e 


e 






11 Trtniittonil Cinir PtacKvunt In the Rural School 


RD118C4 
















e 


e 






13. CinerGuidineePraetlcei . 


RD118C6 
















e 








14. Staff Devtlopimnt 


RD118D1 






e 










e 


e 






15, CotTiinunitv Rilationi and Involvement 


RD118D2 
















e 


e 






16, Rural Community Penpectlve Toward Career Development 


RD118D3 


( 






e 
















attitudes/value changes 


ASYSTEMATIC APPRQACHTOQUIOANCE IMESAI 
1. Orlentitlon 


TP-P-1 




I 


e 


















2. AnettiniPeilredOutcomei 


TP-P-2 




I 
















e 




3. CofliputerAulsted Reporting 


TPf^ 




I 








e ' 








e 


use of computers 


4. Current Guidance Program Auatiment 


TPf-4 




I 










e 










5. Determining Program Goals and Objectives 


TP4'-5 




• 




e 






e 










6. Altermtive Strategies 


TP-S-I 
















e 


e 


e 




I Groups and Group Leadership Mt 


TP-M 


















e 


e 


staff development activities 


8. Planning Paraprofeuional Programs 


TP-1-2 


















e 


a 


paraprofessiona) tasks/activities 



USING THE MODELS 



The matrix on the following pages prpvides additional information about the five planning 
models. 

The'^rst column gives the estimated time required to use the component according to the 
developers. Those components intended for use as reference materials have REF. rather than the 
number of hours listed. The second column specifies the intended users or persons responsible for 
the component. The third column suggests how many copies of each component are either included 
in a complete setor needed for a typicafl planning effort. 

The next columns further describe the components in terms of ^'types of materials." Some 
components are checked in several columns to indicate the various types of materials they contain. 
The ''explanatory'' columrv refers to those materials which provide information pr explanations 
about career guidance and planning but not specific procedures as do those checked under "pro- 
cedural guidfe." 

There is no column to indicate whether materials are dHj^rpable or nongonsumable since all 
are technically reusable. Additional information regarding SBt, etc., is provided in the Planning 
Models section. . 
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MATRIX III 
Uting the Models 





TIma 
naquirao 


Uwlil/ 
Pmonlil 
HuponafMe 


Quantity 
Required 


Ii 

z z 


1 
1 


1 

I n 

S e 


I 

1 
it 


i 


1 


* 


Other 


CARIER f LANNINO SUPPORT SV8TEM (CPSSI 
1. Coordinitor'i Training Ouldi 


1 weak 


coordinator 


1 


a 


a 






a 




abstretfsofCPSS materials 




wguirig 


ooorainator 


i 

1 


f 


f 














ongoing 


coordinator 


1 " 






• 










4. AdvltofYCommlnH Handbook 


Ihour 


commlttN 
mamban 


lOllnsatI 








• 


a 






5. Asmint Ratourcai 


ongoing 


ratourca leader 


1 
















6. Atiaiiin(NHdt;Survtvlng 


Imki 


task force 
nwmbari ' 


SlintatI 
















7, AmtingNaidiiTibulation 


8wNki 


task force 
mamban 


5 
















8, Analyzing Mathodi 


ongoing 


methods 
specialist 


1 


a 






— 






nnithod in/ilviii rhArklikt 

MlviiiiAj Biioiyiii Ullvvl\ll9l 


9. Manual foi Writing eahavloralOblactivti ^ 

0 

{ 


2-3houn 


beh.ot^. 
tpaclalist 


1 




a 












to. Writing BahaviofalObiactivai 


2-3houn 


bah. obi 
specialist 


1 

















11. Producing CaraarDivalopmantUnlti 


ongoing 


taachart, 
counselors 


lOlinsatI 


a 












sample c J. eer develop- ^ 
ment units 


12. Filmitrip/Audio Tipa Pratantaiioni: 
"AnOriantitiontoCPSS" (A-VII 


I8min. 


all Involved of 
interested 


1 per plan- 
ning effort 










a 


a 




"Shaping Program Goali" |A'V2| 


IBmin. 


task force 
members 


leach 










a 


a 




"BahavioralObjactiw" (A'V3) 


18 min. 


beh.obi 
specialist 


1 










a 


a 




"Producing CDU'i" (A.V4) 


IBmin. 


teachers, < 
counselors 


leach 








a 


a 


a 




13/ OaciiionGuidalbrochural 


30 min. 


enyona inter- 
ested in using 


leach 










• 




explains uses of CPSS 


DEVELOPING COMPREHENSIVE CAREER GUIDANCE 
PROGRAMS lAIRI 

Oriantation: 1. Caraar Davelopnwnt Theory 


7-8 hours 


educator or 
planner 


leach 


I 


a 




\ 


• 






2. Program Davelopmant Model 


4-5 hours 


educator or 
planner 


leach 


a 


a 






a 




explains planning model 
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MATRIX Hi (Continued) 





Time* 
Required 


Userlsl/ 
Person(s) 
Reaponaible 


Quantity 
Required 


\\ 




5 
■ 




ll 


1 

5 

1 




1 

i 

2 


Other 


AIRlContinuidl 

Phwl: 3. AtMfling Ottired Outcomei 


9 hours 


educator or 
planner 


leach 
















,4. A$i«Minj Currant Status 


5 hours 


educator or 
planner 


leach 
















5, Establishing Program Goals 


6^ hours ' 


educator or 
planner 


leach 
















Phase II: 6. Specifying Student Performance Objectives 


5-6 hours 


educator or 
planner 


leach 








— 








7. ^Selecting Alternative Program Strategies 


4 hours 


educator or 
planner 


leach 
















Phase III: 8. Specifying Process Objectives 


6-7 hours 


educator or 
planner 


leach 
















9. Developing Program Staff J j ;^ 


6 hours 


educator or 
planner 


leach 
















10. Trying^ut and Monitoring 


5 hours 


educator or 
planner 


leach 
















Phase IV: 11, Conducting Product Evaluations 


8-9 hours 


educator or 
planner 


leach 
















12. Communicating ^valuation Results 


7-8 hours 


educator or 
planner 


leach 








• 


• 






Coordinator's Guides (51 correspond to the above components. 




coordinatorls) of 
planning effort 


Iset per 
coordinator 




■ 






• 






PROGRAMMATIC APPROACH TO OUinANPF pycPl I Piurc 
(PAGE 2) lAvailable only as coniplete package) 


hours 


planning comm. 
leader 


1 per plan^ 
ning effort 


f 




• 








planning boards, goal state- 
ment cardSppuzzlii, tech. - 
raport 


RURAL AMERICA SERIES (RURAL) 
1. State of the Art Review ^ 


ongoing 


educators and 
planners 


leach 


e 








• 






2. Uf; Rda Development Model 


ongoing 


educators and 
planners 


leach 


e 








• 






3. Career GiUidanceResourtas 


REF* 


coordinators 


leach 


e 












publishers reference 


4, Planning and Implementation 


ongoing 


planning 
coordinators 


1 each 








e 






f^hftrkllstt 4''nlRnnina 

guides 


5. Career Deveiopnwit Needs Assessment 


ongoing 


planning 
coordinators 


leach 






e 


e 






sample questionnaires 


6. Behavioral Objectives 


ongoing 


counselors and 
educators ..i^i 


^ leach 




e 


e 


e 




4- 




.7. Resource Assessment 


IgjoinI 


'im 

counseldrse^lii 

administratoi^^llf 


P^l eKh 

h 


e 




e 


e 






resources reference 



* Reference . %' ~ 

I 
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MATRIX III (Continued) 



% 


Time 
Required 


Uierltl/ 
Penonlsl 
Reiponiible 


Quantity 
Required 


i 

u 


i 
I 

2 

i 


1 

s 

8E 


3 

aSi 


1 
1 


1 

I 

> 

0 

V 
3 
P 


Other 


RURAL iContiniMdl 

8, Otciding Vit Evaluation 


ongoing 


counselors and 
administrators 


leach 


• 




t 


1 








9. ujuntfliing in me nurei scnool 


REF* 




leach 


• 






• 


• 






lu, um neierence. psciiiwiing wreer Counseling in 
the Rural School * 


flEF* 


counselors and 
administrators 


leach 






t 


• 








11. An Individualized Approach to Career Counseling and 
Placement 


2-3 hours 


counselors 


, leach 


• 














12. Trantitional Career Placement in the Rural School 


ongoing 


counselors 


'teach 


• 




• 


• 








lOi i^reer uuioance rracticas 


ongoing 


coordinators 


1 each 


e 




• 


• 








14. Staff Development 


ongoing 


counselors 


1 each 


• 














15. Community Relations and Involvement 


ongoing 


counselors and 
administrators 


1 each 


• 




• 


• 








16. Rural Community Perspective Toward Career Development 


ongoing 


educators and 
planners 


1 each 


• 




• 








sample questionnaires 


A SYSTEMATIC APPROACH TO GUIDANCE IMESAl 
1. Orientation 


11 hours 


educators and 
planners 


leach 




• 






• 






2, Auessing Desired Outcomes 


11 hours 


educators and 

planners 


leach 




• 






• 






3. Computer Assisted Reporting 


9 hoars 


educators and 
planners 


1 each 




• 






• 




computer terms glossary 


4. Current Guidance Program Assessment 


13 hours 


educators and 
planners 


leac^ 




• 






• 




sample questionnaire 


5. Determining Program Goals and Objectives 


12 hours 


educators and 
planners 


1 each . 




• 






• 




• 




1 1 hours 


educators and 
planners 


reach 








• 








I Groups and (jroup Leaiiership Skills 


12 hours 


educators and 
planners ^ 


1 each 








• 








8. Planning Paraprofessional Programs 


12 hours 


educators and 
planners 


leach 








• 









* Reference 
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SELECTION GUIDE 

After analyzing your school or district situation on Worksheet I, use the f Jlowing pages as a 
worksheet to make selections for ordering planning models or components. 

Check for your planning needs in the first column. Determine who will use the materials in 
column 2. Estinr||| the available or necessary time in column 3 and how many copies will be needed 
in column 4. Decifc which components are most suitable to meet your needs in column 5 and indi- 
cate the ordering information and pricjps in the last column. 

Use these to facilitate your selections: 

1. MATRIX I, "Planning Models"-Provides an overview of purpose, format, information 
about models. 

2. MATRIX II, "Tasks of Planning"-Designates which specific tasks recommended for sys- 
tematic planning are addressed by which components of models. 

3. MATRIX III, "Using Planning Models"-Cites time requirements, persons responsible, and 
types of materials in models. 

4. Integrating Models Section-Describes how to use components from various models to 
construct a planning resource best suited to unique needs of users. ' 

5. Planning Models Section-Describes five planning models in depth, lists all content, prices, 
and ordering information. 

Consult the Resources section for additional materials you may wish to order at this time. 

SUGGESTION: Use photocopies of the following worksheet to reduce flipping back and forth 
when checking the matrices and suggested sections of this catalog. 
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ERIC 




' V ' ^ ^ ' * \ SelectriToSuide /' 




- .Usirj/Persic 
. ' ' Respons 




Suitable Model(s) 
or Component(s) 



Ordering Information 
and Prices 



Provide OVERVIEW of 
planning effert. * 



Provide ORIENt^TION 
to planning procedures 



ORGANIZE planning 
procedures 



Determine GOALS 



Assess NEEDS 



Assess RESOURCES 



Develop OBJECTIVES 

— 3 — 



Develop METHODS 



Decide IMPLEMENTATION 
procedures 



Develop EVALUATION 
piocedures 



Organize PLACEMENT 
Service information 



Select ADDITIONAL plan- 
ning/resource needs 

ERIC 
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RESOURCE I: 
RESOURCE II: 
RESOURCE III: 
RESOURCE IV: 

RESOURCE V: 
RESOURCE VI: 

( 



CONTENTS: 

AN ADDITIONAL PLANNING MODEL 

RESUMES OF RESOURCES 

RESOURCES CITED IN SECTION 2 

RESOURCES AVAILABLE FROM 
THE NATIONAL CENTER 

AUDIO-VISUAL RESOURCES 

PERIODICALS* 
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RESOURCE I 
An Additional Planning Model 



The following is not included in the Planning Models section since it was recently published 
and was not available in time foe review. 



Devetoiper: 



Date 

Published: 
Abstract: 



Format: 



Ordering 
Information: 



A Planning Model for Developing a Career Guidance Curriculum 



^ "California State Department of Education 
Pupil Personnel Services 



1978 

PART I, "Developing a Career Guidance Curriculum": Describes 13 
major concepts important in career development of (K Adult) individuals. 
These concepts are in three clusj^rs; Career Planning and Decision Making; 
Life Styles and Personal Satisfadtion; Education, Work and Leisure ' 
Alternatives. 

PART II, "A Leader's Guide": Guides leaders staff planning of career 
guidance programs. Provides skills to take the 13 concepts from a theoreti- 
cal stage through seven planning steps to a student-oriented career guidance 
program. f 

The 99 page monograph is printed in black ink on standard 872" x 1 1" 
white stock, saddle-stitched, with an orange colored heavier stock cover. 
The format is easy-to use, with bold headings, margin notations, worksheets, 
and charts. 



California Personnel "Guidance Association Publications" 
654 East Commonwealth Avenue 
Fullerton, CA 92631 

Send check, money order. Master Charge or Bank Americard number, or 
institutional purchase orcfer. Prices include postage and handling. ^ 



Member's price: $5.88 

— ■ — 



Non-member's price: $6.89 



ERIC 
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RESOURCE II 



Resumes of Resources 

The following are ERIC (Eqjucational Resources Information Center) resumes of documents 
useful for understanding various aspects of career guidance program planning. 

Copied of most of these documents are available for purchase from the ERIC Dpcument 
Reproduction Service (EOR^Vin either microfiche (MF) or paper copy (HC) form. These documents 
are also accessible in microfiche form at postsecondary institutions' libraries an^ state libraries which 
have ERIC collections and provide microfiche readers. Some libraries have equipment to make paper 
copies for their patrons for a small fee. 

Order these (or other references followed by an ED number in this catalog) from: 



ERIC Document Reproduction Service 
P.O. Box 190 
Arlington, VA 22210 
(703) 841-1212 



1. 
2. 

4. 



Orderipg Instructions 

Order by ED number 

Specify either microfiche (MF) or paper copy (HC) 
List the 
Ac 




?st CLASS POSTAGE 


FOR 


1-3 


4-7 


Microfiche 


Microfiche 


Only 


Only 


.15 


.28 



SS POSTAGE FOR TOTAL MF OR HC PAGES IIN4DICATED 
(Allow 3-4 WMkt dtlivtry time from date of order) 



. % LB. 


2 LBS. 


^ LBS 


4 LBS. 


5 LBS. 


6 LBS. 


7 LBS. 


8 LBS. 


75 or fewer 


76-150 


151-225 


226-300 


301-375 


376-450 


451-525 


Each 


MF or HC 


MF or HC 


MF or HC 


MF or HC 


MF or HC 


MF or HC 


MF or HC 


Additional 


Pages 


Pages 


Pages 


Pages 


Pages 


Pages 


Pages 


75 MF or HC 


.48 


.66 


. .84 


1.02 


1.20 


1.38 


1.56 


Pages 
.11 



5. Enclose check, money order, or purchase order. 
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SAMPLE ERIC DOCUMENT RESUME 



ERIC accession number- 
use when requesting in a 
library or ordering from 
EDRS 



Title of document 



Number of pages 



ED 064 479 



Perspectives on Career Education 



Author(s) 



Where presmted or 
developed \. 



ERIC Document 
Reproduction Service 
prices 



Brief abstract of 
document 



Taylor, Robert E. 

(Presentation at the meeting of the Oregon Association School 
Administrators, Corvallls, Oregon) 

March 30, 19713 * 46 pages 

EDRS Prices: l\4|||$0.83 • HC-$2.06 plus postage 

The primary motive for developing career education is the large 
number of students graduating or leaving schools who are unable or 
ill-equipped to enter the labor force. This situation is connpounded 
by a fragmented, disjointed, and uncoordinated educational system. 
The concept of career education is not a new or revolutionary idea; 
rather, It has evolved as a result of redireced educational goals, edu- 
cational legislation, and research in human development. Career edu- 
cation has been conceptualized as a systematic attempt to increase ' 
the career options open to students and to facilitate more rational 
and valid career planning and preparation. Career education is viewed 
as a developmental process beginning in kindergarten and extending 
throughout a student's schooling. The student progresses from aware- 
ness and orientation to exploration and skill development in a con- 
tinuous advancement toward a career. Each of four alternative ways 
of facilitating career education goals is described, and several factors 
to be considered in undertaking this major redirection of the American 
school system are presented and discussed. 



m 
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6D 117534 

Career Guidance Handbook 

(Alabama State Department of Education, Montgomery, Division of Vocational Education and 
Community Colleges.) 

1973 26 pages 

EDRS Price: MF-$0,83 HC-$2,06 plus f^tage 

The first section of\he career guidance handbook provides a brief introduction to the need 
for career guidance, explains the eight elements and outcomes of career education in the Alabama 
Career Education Curriculum Model (self-awareness-selfndentity, educational awareness-educational 
identity, career awareness-career identity, economic awareness-economic understanding, decision 
making-career decisions, beginning competency-employment skills, employability skills-career 
placement, and attitudes and appreciations-self/social fulfillment), and discusses the four major 
constituents of the career guidance process: developing self-awareness, acquiring decision-making 
skills, developing environmental understanding and awareness, and relating to the world of work. 
Section two discusses the components of the career guidance program (curriculum base, pupil data 
system, information system, work observation and experience, group and individual counseling, edu- 
cational and occupational placement, and research and evaluation), identifies the responsibilities of 
guidance specialists, teachers, principals, parents, students, employers, and other community mem- 
bers in career guidance, and outlines procedures for evaluating career guidancQ^programs. A three- 
page annotated bibliography is included. 



ED 118 888 

Educator's Handbook for Secondary Career Guidance Programs: New Hampshire Guidelines 
Gustafson, Richard A.; and others 

(New Hampshire Research Coordinating Unit for Vocational Education, Concord) 

1975 288 pages 

EDRS Prices: MF-$0.83 HC-Available from Richard A. Gustafson, Keene State College, Keene, 
NH 03431 ($10.00) 

The handbook is designed to aid the-educator-counselor in formulating and implementing a 
workable secondary school career guidanc^ program. A brief introduction presents j^efinitions, the 
philosophy of career development on wRlc^the program is based, and a glossary of terms. Informa- 
tion is organized into 10 sections. Needs assessment, the first section, explains the planning cycle, 
^describes activities in the process, and contains a pool of items for constructing a needs assessment 
questionnaire. The second section, program organization and management, addresses the sequence 
of activities needed in organizing a career guidance effort. An extensive collection of student learning 
activities and other materials for use by teachers and counselors are conmtned in the third section. 
The tested activities were developed around the three major components of the New Hampshire con- 
ceptual model of career education: attitudes and values, decision making, and world of work. The 
remaining seven sections of the handbook detail the processes involved in incorporating career 
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information resource centers, community resources, counseling services, placement services, 
program evaluation, and follow-up services into the progi'am. Planning steps and models, sample 
materials, and reference lists and sources and inclgded throughout these sections. 



ED 110 836 . 

The Adoption of Systems Innovations in Educational Organizations: A Case Study of Operation 
Guidance ^ 

Kester, Ralph 5.; Howard, John, Jr. 

(The Ohio State University, Columbus, Ohio. The National Center for Research in Vocational 
Education) 

^97^ y 306 pages 

EDRS Price: IVlF-$0.83 HC-$16.73 plus postage 

To identify factors which affect the acceptance of innovation in school organizations, a career 
development product entitled Operation Guidance (OG) was the object of a case study. Five basic 
organizational characteristics were used to roughly quantify attribu|es of the organization of the 
six schools studied. Forty-six hypothesized generalizations are presented concerning how and what 
influences facilitate the adoption of system-type innovations. Appended materials include comments 
on instrument development, sample data collection devices, and data tables. 

. i\ 

' H — 7 , 

ED 114 504 

Life Career Development: Reference0)ok: Concepts, Goals, Objectives and Activities 

(Missouri University, Columbia, MO. Career Guidance Counseling Placement Project) 

^9^3 67 pages ^ \ 

EDRS Price: MF-$0.83 HC--$3.50 plus postage 

The publication was developed for use in the career education workshops for professional develop 
meQt sponsored by the Missouri State Department of Education. It serves as a resource guide for 
estabThhing career development goals and objectives at both the elementary and secondary levels, 
with emphasis on the junior high school level. The reference volume is divided into eight sections: 
(1) the process from concepts activities; (2) numbering systems; (3) definition of terms; (4) concept^ 
goals,' )nd developmental goals; (5) gbjectives; (6) activities; (7) program strategies for care^ educa- 
tion a id career guidance; and (8) reference materials. M 

! , 111 1 

ED 1 15 740 

Structure and Technology for Facilitating Human Development Through Career Education (with a 
List of Innovative Programs and a Bibliograpliy of Relevant ERIC Literature)! 




So 



Harris-Bowlsbey, JoAnn; and others * 



(Northern Illinois University, DeKalb, Illinois. ERIC Clearinghouse on Career Education) , 
1975 104 pages 

EDRS Prices: MF-$0.83 HC--$6.01 plus postage 



The monograph orders career education program components and assigns responsibrlity for the 
their delivery, stating major differentiation areas and g||M|^career development and the coun- 
selor's facilitating role at the center. The first three ct^Hpreview the modern history of voca- 
tional choice, career development, and career educationwicepts; draw implications for present 
career education programs; and discuss counselors' and computers' roles in some detail. Currently 
at a stalemate due tb the counselor's poorly defined role and resultant consumer dissatisfacition, 
guidance clings to a remedial model rendered inadequate by contemporary vocational maturity and 
career development constructs. Future career guidance needs to be a sequential, planned, develop- 
mental support system promoting Increasing self-direction and self-support; four exemplary career 
guidance programs are cited, vjhe status of the five presently operational computer-basei career 
guidance systems is reviewed. Studies reveal guidance tasks which computers perform extremely 
well; high student appeal and low cost indicate that those should become computer functions^" 
counselor time for functions computers cannot perform. The final chapter presents a unified 
for(6an^r education delivery and guidance, with role implications for teacher and community, 
tensive appendixes include an annotated list of innovative programs and an annotated bibliography 
of relevant ERIC literature. 



v. WW 



ED 106 667 

The Life Career Deve/opment Program: Guidelines for Organization 

(Helena Public Schools, Helena, Montana; University of Missouri, Columbia, Missouri) 

1974 1li9 pages 

EDRS Price: MF-$0.83 HC-$6.01 plus postage 

The publication was prepared to assist Montana school personnel in initiating, develpping, and 
implementing effective K-12 guidance and life career development programs. It contains a rationale, 
selected. theories of career development and occupational choice, domains, concepts, goals, objectives, 
and implementation procedures for establ/shing a guidance counseling and placement center. Guide- 
lines are provided for exploring four domains: self, world of work and leisure, career planning, and 
basic studies. Each of the four sections specifies develofiment goals and activities for primary, ele- 
mentary, intermediate, and secondary levels. Each activity outline presents goals, an o>^iew, and 
suggestions for implementation, and specifies the role of others. Topics include career Adels, sex 
role stereotypes, business and industry visits, community resources, decision making skills, life style, 
^uottiopal needs, and placement procedures. Program implementation procedures discussed are: per- 
sonnel involvement, guidance delivery systems, steps in implementation; the use of conrltiittees and 
inservice workshops and a program implementation system. Appendied are: (1) a 30-page outline of 
program concepts, goals, and objectives; (2) plans for a career gujdance counseling and placement 
center; (3) followup survey forms^and questionnaires; and (4) an annotated list of resources and 
references. 
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ED 124 868 

Systmii Change Strategies for the Helping Professional 
Arends, Richard I.; Arends, J|pe hi 

(ERIC Clearinghouse on Counseling and Personnel Services, Ann Arbor, Michigan) 

^^^^ J ^ ' 109 pages 

EDRS Price: MF-$0.83 plus postage HC-available from Human Sciences Press 72 Fifth Avenue 
New York 

This monograph concentrates on th^rocesses of change in a specific social system, the school, 
and presents specific strategies for promoting system change. It is addressed to school psych-ologists,' 
counselors, social workers, and pupil personnel workers. The monograph describes both the theoret- 
icai and practical aspects of producing system change. The authors describe why schools need to 
change, and suggest the part that those who provide guidance and pupil personnel sen/ices can play. 
The second chapter explains schools as social systems and describes some group processes through 
which work is accomplished in schools. Examples and tools appear in the third chapter, while the 
fourth chapter presents guidelines for facilitating change. 

ED1;20611 

Guidance Management Model: Planning and Program Development, Needs Assessment, Monitoring 
and Evaluation, Budgeting and Control 

Peat, Jiarwick, Mitchell and Co., Philadelphia, Pa. 

(Presented at the Annual Conventi<fe of the North Atlantic Regional Association for Counselor 
Educators and Supervisors. Kaimesha, NY) 

October 7-9, 1975 161 pages 

EDRS Price: MF-$0.83 HC-$8.69 plus postage 

This manual describes guidance management system which utilizes techniques necessary Vo 
identify, plan, implement, control, and assess guidance program activities and services in relation to 
the school district's changing needs and guidance policy formulation. To be responsive to existing 
constraints and potentialities within the public school system the management system undertook to 
(1) plan and organize to collect and analyze information on the existing guidance delivery system 
and organization; (2) determine general parameters of the planning, control and evaluation functions 
of the management design; and (3) specify organizational structure ^o accommodate the assigHM^ent 
of responsibilities and decision-making. The manual discusses the components of the guidance 
management system as they relate to policy formulation and management, and describes hovV these 
components (needs assessment, program development and budgeting, program operations and 
monitoring, and program evaluation) are operationalized through the techniques of developing a 
guidance program structure, formulating goals and objectives, conduct program analysis, and col 
lecting and reporting guidance program information. 
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ED 118 986 ■ 

Survey and Analysis of Career Placement Activities: Volume II a Research Project to Develop a 
CodrdinateaJ^mprehensive Placement System , ^ 

(Wisconsin University, Mldi^n, Wisconsin. Center for Studies in Vocational and Technical 
Education) , / * 

1975 : . ^ 225pages'^ 



EDRS Price: MF-$0.83 HC~$H.:^7 plus postage f * \ 

^* " Vof^fne 2 of the Wisconsin placement project has intensively analyzOTsdrv'ey tiata. Users and 
providers of placement services in select'counties were surveyed regarding barriers and facilitations 
injuring ecjucational/occupational placement. 'Results showed that areas receiving emphasis at the 
hi|p5chool level were: increased ^opporturrfties for career planning/counseling, specific occupational 
pr^pawtioQ, more information on Jocal job openings and occupational fjrojections, and greater use 
ofjie 'referral service. Training, couns^jng, and information also were desired by the yocationair 

> technical resjJondents. Providers suggested virtually no "placement assistance was available from • , 

school persbhnel for out of-school ybutK A detailed analysis is included of tf\§ variabtle effects of ^ 
' sex, academic;standing, race, age, class size, postsecbndary activities, <ind marital.$tatus. Appendixes 
contcfin supplementary informatipn'and copies of the five questionnaires. >^ ' ^ ; 

ED 137713 : , 

• ..... • ' * r . . 

"iVeeds Assessment: Who Nee'dUt? ' V > 

Hays, Donald G.; Linn, Joan K. . ; - . - , 

^(ERIC Clearinghouse on Counseling and Personnel Services, Ann Arb^r, Michigar>) . . ^ 

.. 'l977-: .■ " ' '^77.oages^.; 

' ' . > ■ , ' ■ . ' ' . '• . ■ # , ' . ' 

v EDFifS Price: MF-$0.83 plus fx^stage^ HC-available from Ms. CaroLReynolds, P.O. Box 39143, 
^'^^ Denver, Colorado 80239 $3.^ . . ; ^ - • 

, ' . .» ■' ' ^ ■■ 

^ This monograph addresses the issue of needs assessment in the educational process and hqvv it 
> ajDplies to the school counselor's rol^. The authors provide information on the proces? of heeds asse^; 
ment, from the initial step of obtaining commitment to the final outcome of improvement program 
planning aqS development. Using an example common to many situations and settings^ the authors 
spelfdiit tj%^ep^by-step'procedures necessary for successful implementation of needs assessment. 
The bibliography and 5j|}end ikes provide various materials that the readers can adopt or qdapt for 
u'^ in their own work settings. There is also k list of schools and agencies already engaged in the 
process who will provide reactions and opinions. ^ 



— ^ 

ED 133 798 



Facts & Figures: A layman's Guide to Condukung Surveys 



' / 
Surges, BiH 




I4j|jlj|t 



ute for Responsive Education, 



• •(lfiJitltuft?]f4r ft^ Education, Boston, Mass.) 

. BOfiS Prite:; MF-$0.83 plus postage HC-avail 
. 7104 Comrojgipwe^ Boston, Mass. 0221 

^V'Thi^pb^ok is intended to ^id school officials 

. 4nf*Hfree mijor Chapter 1 presents a detailed discusslorj^of how to conduct an effect ive'sur- 

hdW to anajyz^and use the results. Chapter 2 briefly outlines how to train d|iz9ns to con- - 
i consists of s\x brief case studies of actual communi^surveys con- 
'^^^0Si^py locaLj^^^Kal groups and includ^-sample questionnaires and interview forms developed 
: ;^ for g^|h tiiese^ / / 



ing effective community surveys for the 
educational decisipn^making. It is organized 




r G&idance: Administrator's Role in mplenwnting Change^ 



f> -Everett D,; ar>d others 



jl; vilji^bfe^ijs^ the 1978 AASA Workshop for CareeT^ucation 



in Small Schools) 

89 pages 



, *|;^ppSjFric^l M F--$0-. 83 HC-$4.67 plus postage ^' / 

adnnimstrators play a key role in encouraging change within schools and in integrating 
^^v^ into tHje existing curriculugp. The guide covers innovation and its relatioh- 

shf^jfi^educatfoh's goal and objective; factors affecting educatioVial change within the school, com- ' 
f^'^^^i^f^^^^ administration; andj/)e comiminity's role in the eduQational change process. The imple- 
!' an integrated career educatfbn program is described in terms of the administrative plan, 

/^/c- GOrrlculum development, instructional development teams, pupil personnel services, school organiza- 
tiori and activities progrann, placement services, staff development, community involvement,, advisory 
committees, and evaluation. Three levels, of career education program^ are discussed: the felerhentary 
school program which should'be developmental; the junior high school program which is basically 
•explorative; and the senior high school program which provides opportunities for mvestigating 
cajreers^fh depth. Key considerations in^akinj a cooperative vocational education program opera- 
tional are suggested. Pour types of community*based experiences iri'bareer education are also 
described: interviews, shadowing (when a student spends a day with a worker at work), field trips, 
and reso urce speakers. For the most part, these activities involve the teacher, a singl6^4tudent, a group 
of ^fcjjjnts, or the eintire class, parents, and the com . * ^ ' ^ . 

\ • ' ^ ' ' ^ ^ \ ^^7" ' : : — 
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Counselor's Information Service: Volume 32, Number 3, September, 1977 , 
(B'nai BVith, Washington; D.C., Career artd Counseling Services) 



c 



1977 . 



25 pages 



EDRS Price: MF-$0.83 H HC^$l!67 plus] 

This annotated bibliography of current;GX)unseling and educ^ational literature provides informa- 
tion about the following areas: (1 ) occupi^ions; (2) educational, vocational, and personal procedures; 
(3) guidance administration and proc^ures; (4) student aids; (5) free V inexpensive guidance mate- 
rials; (6) teacher aids; (7) adult educati6n.^hcl the aging; (8) handicapped and rehabilitation coun- 
seling; and (9) books and periodicals ih piifdance and related fields. Price information and adfJresses 
for ordering the material are included. ^ . 
' ^ '-^—^ — r— ' ' ' >■.:- 



r 




) < RESOURCE III 

Resources Cited in Section 2 



The following resources, discussed on pages 1 2-1 3/areavailablfe^ from: 



/ 



National Center Publications , 
The Ohio State University 
1960 Kenny Road 
Columbus, Ohio 43210 



All prices include postage and handling. Use order number and tittes whjlt^or'dering. Puj^tlpse 
ordersacceptedforordersover$10;othen^isesendcash, check or money order ' . ^ 

ORDER - V 

NUMBER 



SN 15 



RD 120 



Career Resource Centers. Describes chrfPcteristics^d needsTlor^ard^r ^^^5. 75 
resource centers; $teps to plan for a center; how to Se^^ up ^ <w5tep^^| 
various staffing and managertieftj options; ways to select 'fod organize A^; 
information. Discusses imjsfcrtance of pyjiilic relations: potenliql pfo- ^ ^' 
grams, services and activities; artd procedjures for eva I uatjpjfi^in^virf^^^ >^ 
floor plans, layouts, ideas, sample publicity items, cruestffr>naireSj^% 

hlMr\nranhv# o+o 1Q77 1 '31 r^ws > ^ ' 

/ ■ ■ .■ 

Copmg in the World of WorkfPradtice in Problem S6/|//np.lnstruct^onal ' 
Unit includQ| components lisfed below which are avaiiabte IndiVl^lly 

RD"120A Instructor's Handbook 
H D 1 20 B. Student Guide 
RD 120 C» Handout/Transparency Masters 

RD 1 20 D Filmstrip/Cassette Programs: (Problems on the Job; Work En 

Jh^b Acljustijicnt Problems) ' a 

, T^rjjeted to those students and workers who plan to wor^ full or p%j^ {, 
time. Teaches a broad problem solving method useful in dealing wim - 
all Mnds of life adjustment and work-related problems. ^^/^ 

Involving Significant Others in Career P/anSmg: A Counselor's Jf 
Handbook. Alerts counselors and other professionals to the potefttikf . (f 
application of significant others, those who have an important influence ^^ 
on the career plans of young persons in the high school -cigreer guldanc^ * 2^'^ 
prqgram. 1977, 35 pp. ^ ^ - 



RD 128 




ERIC 



#1 



87 




II 




RasourcM Available from :th4 Natk)na1'<;li»tfr . 

.Jl ' , ; 

The followihg resources are available on a cost recovei^ basU from:. 

'■ ,■■ ■ • * 

National Center Publications ' 
The Ohio State Univer^ 

1960 Kenny Road ^ i 

Columbus, Ohio 43210 

All pricis include postage and handling. Use order number an^fl titles when ordering. Purchase 
orclers act^ted for orders over $10; otherwise send cash, checK or money orlter when placing order. 



ORDER 
NUMBER 



Career Development 



r 



I N 30 Application of Vocational Dwelopment Theory to Career Education,^ 

by Maria Peterson, Explores hd'w vocalttpial development theory (tralt- 
, and-factor, dsgisjpn modet sociologicarrpsygholoflical^ and develop- 
mentai approRloes) can be applied to career education programs. 1973, 

' ' 'Wat f ' ' ' " ' • 

UN 9 CartB^r DevelQpment of Women, Proceedin^t^e lOth Anniversary 

Program. Editorsi Anna M. Gorman and Loiiise Yetter. Cohta|f^five^«^ 
presentations made at The Center's Tenth Ahnivers^ry on topics that ' 
influence the lives of women in their career choices and development. > 
1975, 57 pp- 

1 2 \ty Comprehensive Model of Career Development in Early Adulthood, by 
AvV^ Jcihn O. Crites. Represents one of the first conceptualization efforts 
^ to;systematically combine the inajor facets of job entry adjustment. 
f'Jy^^. ^ Focuses upon mechanisms for'rSicilitating tMf transition from school to 
work. 1975, 48 fv. ^ 

^^ff Awareness:j Racial, Socioeconomic, Sex Stereotypes, Limit Career 
^f^tentiaL Helps to increase the expectations pf teachers toward the career 
V N ^; " r potentials qf^ff j^udent^ ^iegardlei» of their race, sex, ethnic background, 
i'^ - or the socioteon^mic stat^s of the family. 1^ ^ ' 

Career Eclucation 

^ S04 ^f^ t^ ^ ' An Orientation to Careir Educatipn-GroOp Approach. Intended to pro- 

^ vide a gerieral orientation to career education for teachers, administrators, 
counselors and professional le^l support staff in four generaj areas : 



PRICE 



$ 2.50 




88 



ERIC 



87 



■ ( 



3.75 
3.00 



8.50 

V 



25.00/ 
set 



ORpER 
NUMBER 



(a) historical content and factors tliat have stimuHed the need for career 
ediucatipn; (b) foundations of career educcitipn anv meaas for its opera- 
tionalization; (c) cooperative efforts necessary between educational staff 
and community persottfiel; and (d) implementation stratigies. There are 
six individual moduljpibntained within this program which rfiay be 
purchased separately. 1975. 



PRICE 



S04I 
S04II 
S04M I 

S04IV 

504V 
SO VI 



IN 83. 



IN 82 



IN 90 



IN' 



IN95^ 

IN 94 

t 

SN5 



Module I — Why Career Edudatior) 

Module 1 1 - Focusing on Supportive Interests and Loc^l Needs^ 
' Module III jjr Career Education, Theory, Goais, and Planning , 
^ Considerations ^ • 

Module IV — Career Education Models and Implementation jj^^ 
Strategies 

Mocjule V - Role Identification in Career Education 
Module VI — Resources in Career Education 

Career Education: Curriculum Materials for the Disadvantaged, by David 
K. Maxwell et al. Analyzes curriculum needs of the disadvantaged in 
career awareness, career exploration, and career preparation and offers sug- . 
gestions for instructional materials. 1973, 53 pp. 

* 

Career Education: Disadvantaged Students^ by Goorge Leonard. Identifies 
•career education needs of the disadvantaged, and summarizes current career 
education programs for the handicapped. 1973, 20pp. 

Career Education: Outdance in the Elementary School, by George Hiir> 
Discusses the significance of guidance in the etemehtary school, outlines 
staffing alternatives, and suggests resources. 1973, 21 pp. 

Career Educqfion: Involving the Community^ and Its Resources, by Sarpuel 
M. Byrt.jidentifies strategies for community involvement, outlines an 
organizationafestructure; anc^ sOggests.several activities. 1973, 19 pp. 

Career Education: Readership Rotes, by4j||^e{{ Burkett. Offers suggestions 
for leadershi^ijl^n ^ministration, inBtruction^urriculum development;, 
■^^^'3, gu^glj^^e, work experienfce, personnel training, advisory committers, 
and ^It eoucafion. 3973, 24 pp, - 

Career Education: Local Administration of Programs, by George Smith.— 
Explore$| educational change processisS^and problems, personnel and - 
staffing, community concerns, program quality control. 1973, 31 pp. 

Career Ea^btion 1975: A Contemporary Sampler. Editors: Barbara 
Bednarz, Norman Singer, Arthur Terry, and Robert Wise. A collection of 
descriptions and strategic notes by the developers ot fifteen career educa- 
tion programs represented at the Career Educatioi>^ational.Forum (1st, 
Coiumbus, Ohio, March 19-21, 1975). 1975> 135 pp. 



$ 4,50 
4.50 
4.50 

4,50 

4,50 
4.^ 

3.50 



2.50 



2.50. 



2W 



2,50 



2.50 



8,75 
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Career Education: Retrospect, Prospect, by Sidney P. Marland. Presents 
^ ^ speech given as part of the Distinguished Lecture Sei^s at The Center 
for Vocational Edrfcaftipn. 1974 1975, 23 pp. 

Career Educatiorf: %p USOE,Perspeeih/e, by Terrel H. Bell and Kenneth 
H.>4oyt. Presents the Office of Educapon's first comprehensive con- 9- 
ceptual statement on career edugltion reflecting the extensive support 
and insight regarding career edtMrtion possessed by U.S. Commissioner 
Bell and Associate Commissioner Hoyt, and staff. 1974, 23 pp. 

JCareer EcMkatior), Vdcational Education, and Occupatimal EdiMntipn: 
An Approach to Defining Differences^, bfrKenneth B. I^yt. Pre«ents 

H speech given as part of the Distinguished Lecture Series at The Center 
for Vocational Education. 1973-1974, 144)p. ||^ 

Education & Wor/c A Congressional Perspective, by the Honorable 
Albert H. Quie. Keynote address presented at the Career Education 
National Forum (2nd, Washington, D.C., February 8-1 1, 197^. 1976, 
16 pp. 

Expedience Based Career tdiMation: An Anrtotatecf Bibliograph^i^om- 
piled by Anne E. Stake|on;%nd^^ Magisos. Contains 75 sel^M reports 
and journal article$flj|rittfiec^^^ as$istec| se|rcti of 

Abstracts of Instructiiihal and Rese^rcli Mat(^rials in VcllMional and 
Technical Education, R^ources ir^^du6ation, a^\\6 Current Index of 
Journals in Education. 46 pp. ^ 

ExtendHlg Caj^r Edmt^tion Beyond the Scp^lhou'se Walls, by Keith 
Qoldhammeirrj^cribes some of ^^^^^^ charactCTfetics of the emerging 
- e)tRerience-based career education programs and suggests some factors 
bjS considered in interfacing experience and school-based 
career education. 1974, 24 pp.' 

Fufting the Career Education Concept into the Fiber of the State ^ • 
Eouc&iion System, by Gene Bottoms. Paper pr'esented at the Gar^^ 
Education National Forum (2nd, Washington, D.C., February 8-1 1, 
1976). '1976, 16 pp. ^ . ^ . r 

Lifelong Educfition—lnto the Nation's ThjjBd Centur^, by William F. Pierce. 
Keynote address presented at the Career e8|M|^on National Forum (2nd, 
Washington,. I^C, February ,8-11, l976)vl97Pte5 pp. 

Models qf Career Educetior^ijogrhrns: Work Experience, Career Guidance ' 
Placent^nt and Cumculunf^^fiers de\}^9d by David H. Hampson, JoAnn 
Harris-Bowlsbey, Venn and Decker F. Walker at the Career Education 
National Forum (IstTt^mbus, Ohio, March 19-21, 1975). 1975, 53 pp. 



90 



ORDER 

NUMBER PRICE 



S12* ; , Orientation to Career Education- An Individual Approach. $6.00 m 

for individual ichool personnel who wish to g»t an overview of career ' 
. ifducation. 1975. 

OC 2f> Public Schools for the 1980's: Implications for Vocational and Career - 1 .50 

^ Edueation R&D, by Robert C. Scanlon. Discusses /he implications of ^ t 

social needs and trends for schools for the next d^de. 1976, 13 pp. i 

SN 1 0 Setting the R^ord Straight: A Reply to Grubb and Lazerson^ by Kenneth 1 .00 * 

B. Hoyt. Keynote address, al^ply to Grubb and Lazerson critique of 
W . career education. Presented at the Carej5r Education National Forum (2nd, 

A. Washington, D.C., February 8-1 1 , 197S). 1976, 24 pp. • 

S06 Staff Development in Career Education for the Elementary Schooi. 1 5.00/ 

Focuses on aspects of career.^ucation that are important to all teachers set 
as well as on topics believed tobS" of special inr>port«ice to elementary ' 
teachers. There are seven ind^dual modules contained Within this pro- 
grarn w^h may be purc^asiSd separately. Thk modules can be used 
sepai;^ly Qj^jn ^uenoe to meat specific teacher^iittptffied needs. 1975. 

s \. ^• . . -a ■ ■' • 

S06I IVtodulfil - Carg^education: An Integrating Process 3.50 

S06II ModUfell - Essentials of Career Development Theory ^ 1.50 

>. > ^^6111 ModulB^III - Self'Concept Development ^ 2.00 



^ . Sd7 ' ^ Teacher /UdiKt^ Education-jAn In-Service 

^ T^^^i^inmKf^^ 7ieac/?eh Desigried to create" aide, teacher, and 

^ aicimiipKit^igLwaQEfness of the potential cohtributi^on of community > 

helpers to the iitiplementation of careeL9ducatior$i 3fparate prog^^ 
have be^n established for iostructipr^ ii^ 
t) 1975. r - ■ . , • . . . 

^S07l Program I - An Ir^j^rvice training Progjt^ for the Teacher Aide 18.50 
^ * i? "* (with Wrae s)ide/tape pr6sBBTO ^ 

'J^fj^ S07I I Program II —An In-Servfcis draining P^ram for the Teietcb^Ai^^^;^;-:^ 13.00 

/ • . three slide/tape present^^nsji - 

'J0^c,:^.0yj\ 1 1 Proisam III - An In^enrice Trainifi^frogram for the A3li^0^ra^ : i^ 9.00 



^"^i^ v/^-*^" V^^ S ^ V (with two sUde/tape presentations). ^^-^ 

/. ^ V. tA>ta|^Pi^grahrv — In-Service Coordinators M^ual and the three in-servii 

'^^s-- ' "^z- f^; *' trainip5^pro0iKams with. ^ir corresponding slide/tape 



- la^esent&tlon.^ ^'^^ 



^05 Administratign^p^ fot^ use in a graduatel 25.00/ 

|\ course oa a iii1t^$i^ mI^^ in-service program. The pro- ♦ set ^ 

gram's ma»n;purpbse is JLo pfe^nt 9 admini$t||^^ an bppb^unity to * 
< seriously exaiftine career i^ii^ft)n and its riQp^^|^^or the educational ^ 
prograili. There are eight indi^ndu^l modu^^|^]^pie<^^ this pro- 
gram which may be purchased separately.' 1975^^ 
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* ORDER /^i** 



ORDER ^ g 



NUMBER • ^ P"' 

* « ♦ 

SOB I ♦ Module I - An Orientation to Caraen€ducation $ 6' 



of. 



S05II Module II - Change Strategies and Techniques S-i^ 

S05III Module III - Career Education Needs. Assessment 

S05IV Module iV - Idernification of ResourcBs % ^-^q 

i -1. . I ^ w ^ « ^eve/opnwnt Components of Career Bfjucation ^' 



Career Guidance 



A- 



RD 1 28 Involving Significant Others in Career Planning: A Counselor's Handbook, 
\ by Carolyn Burkhardt et Alerts counselors fljji^other professionals to 

the potential applicatiQn of (unificant others, t^ia who have an important 
influence on the career plansWr young pacsons, in the hi^ aiptool career 
, guidance program. A discussion of hovv significant others influence students' 
career plans and stratM^fej^o incQrporate|Significant others into the career 
ll^dance program arelMWed. 1#77, 35 pp. 



ir#45 Career Guidance: An Overview of Alternative Approaches, by Robert E. 

Campbell and Louise Vetter. Designed to serve state-leve^ planners inter- 
ested in reviewing the key concepts relative to career deysjl^ment an^ 
planning. 1971, ,20 pp., pWjK 

D 97 Career GuidanceMateiials: Implications H 's Career Developmeat, 

by Louise \^tter, David Stockburger, and Christine Brose. (^lil||;ta.the^;;^ j^^^ 
findings of W» assessment of career guidance materials for <he t^^r^l^tiay^ ' , 
tion of'careere for women. 1974, 9? pji#» ^ ^ '^W ^ 

SB 41 Comprehensive Systems or Guidance, Counseling, Placement and SKUfm¥- 3' 

Through: An Annotated Bibliography of Articles, Reports, and Projects. 
bompiled b^jS^llen B. Moore apd Kathleen A. Jezierski. Provides resume^ 
of Relevant documents; citations of jQuM||[ arti&les, and descriptions of 
projects in process, 197J6, 38 pp. 




RD 14 Vocational Guidance in Secondary EducMon, Res^t^f^Natlo^^^ 

Survey, by Robert E. Campbell et a|. Dei^bes guidance programs and " 
V techniques in public secondary schools 6n a^ariety wssues. 196$,' 185 pp. 

^ , Planning , 

IN 94 Career Education: Local Admfnistratioh of Programs, by George Smith. ' 2' 

Explores edudational change processes and problems^ personnel and r 
staffing^ community concerns, and program Quality control. 1973^ 31 pp. ^ 

UN 1 2 I Needs Assessment and Career Education: An Approach for States, by 



L. McCaslin and Janice Lave. Provides a definition of needs assessment, 
who should be included^ variables to cqnsider^^chow to conduct the assess- 
ment, exam pl^areas for" futul^ work,'and a biblic^jHiphy of materials. 
Assists educatdSfit all^evels to become mora kndMRjgeabfa abckit needs 
assessment. 1^^, 78 pp. • > ^ . 



er|c - . e 



■92 N 



NUMBER 

papers d^ij/m^ Alonzo A. Crim, Lois-e||i„ Conf^^f "eider 



Coatney ^J^'-^^ ^■■•'■■'^t^.,-. t fihaltry> . 



Of 



* a P^'^urai Sl^aph v^'^^ outlines a s^.^'^^^otpi^^ 
guidance pr>*5 reviewing 'nnovatWe gu^! ^'"''^^EP'^ rec,^ 
,nendm9,^;Ws^X, research. 197 l.^i'^^nce om- 

(Hher 




^^ii^ SS^C '''e iv^r/^ ^'''''^t^' f'robiern Solving, ^^obert E 



ORDER 
NUMBER . 

RD 120 A 

RO 120 B 

RD 120 C 

RD 120 D 



Bt1 



R046 



OC|20 



RD 129 



SN 12 



Coping in the World of Worl<: P^acti^ in Problem Solving- 
Inllructor's Hanflbook 

Coping in the World of Work: PractiCl^in Problem Solving- 
Student Guide 

Copimm^e Wor/d§kWork: Practice in Problem Solving- 
HancfoN||ransp9rency |\/lasters 

Coping irfmB World of lifork: Practice in Problem Solving- 
F i I mstri p/Sou nd Cassettfi Programs 



Implicaltlns of Women 's Work Patterns for Vocational and Technical 
Education: An Annotated Bibliography, by Sylvia L. Lee etal.- Identifies 
references related to ttie needs of girls and w<MNen for vocation^^ and 

. tebhnical education ana the labor force participation of women. 

' 1967,33pp; 

Planning Ahead for the World of Work: Curriculum Materials, by Loui* 
Vetter andBarbara J. Sethney. Provides a set of curriculi^ materials 
designed to aid girls in considering future alternatives in terms of labor 
force participation and adult female roles. Set includes Teacher Manual, 
Student Materials, and Transparency Master. 1975. 

Teaeher Manual ■ > 

Student Materials 

Public Schools for the 1980's*. Implications for Vocational and Career 
Educattqp R & p, by Robert C. Scanlon. Discusses the implications of 
social needs and trends f<Jr schools for the ngxt decade. 1976/ 13 pp. * 

Sugar & Spiels Not the Answer, by tlouise Vetter, Cheryl Meredith 
Lowry, and^rolyri Burkhardt, 1977. A fUide'for^arefits which 
exppses^^he myth$ of sex stereotypifg and encourages^^creased aware- 
ness of car^r option| which^re free of traditional sex|^as. - 

'•^ «f . » ' , 

Sy^ems Issu^ in Schoof^to Work Transitions, by Harry F. Silberman. 
Paper presenfectfLthe C^reer_^ducation National Forijm (2nd, Wa|hingto 
DX., %t^rf?p4r 1976, 20 pp. S 



PRICE 

$12.00 
3.80 
5.50 
13,00 

- 2,25 



4.50/ 



V.BO,^ 



1.00 





fciibMf'YQ^^ the audiovisual materials available to inlllduce and explain 

dftlfiltdditthc^and strategies: V 



Carmr ^uc0ion 
.A2 minutes' 



L 

I Cor 



16 mm^lor film/sound 
$97.00 



Olympus Media - 
OlymiHiiFufalighing Company 
1670E.rStfir 
Salt Lake City, Utah 84105 
(801)583*3666 ^ 

Introduces the concept of career education to th^public and to educational decision makers. Dis- 
cusses the need for career education and shows tjlplementation of the concipts in the classroofli. 



^ Career Education: What It Is and 

' ' . _ ■ • 
20 minutes % 

■■ 41'- * 

Olympus Media (addrw above) 



filmstrip/pulsed audio cassette 

mm 



Pri||Pts bask: opncepts of career edgcetipn, Designe#f^ f%Kvl#tor preservice teacher training. 



Carm^ Education: Steps to Implementation 
20 minutes 

Olympus Media (address above) 



slides/pulsed audio cassette 
$47.50-1 



P Olympus Media (address above) 
' lllustratas need for^ career education^nd suggests strategies for winning suioDrt of community 
) groups and educaitfxial ijJiNsision makers. ^^ST 

mm, filmstrip/audio cassette 



Junior High School Career Center 



28 minulas 



Senior High School Career Center 



^minutes 



(Both sets above avaHable for $40.00) 

Thomas Jacobson 
$945 H^gNP^ Center 
;LaMes«^C3lifomla 92D41 



$25.00 

fij^l^strip/audio'cassette 

$:^i^?oo 




I Disigned to asitet coynselor$, teadpr, paraprofessionals, parent groups, school administrators, etc. 
yi^MV the fiei^ssary stepftinvolved in planning, deMloping, organizing and operating of junidP and 




94 



mm 



The f^^h) 
riilted inf(i^i 



RESOURCE VI 
% P||iodicak 

hg lists nevM^tters and journals wKith contain career education and career guidance 

in,,. . ^ . 



AMERICA 
Su 

Monthly; $7/ 




UCATION 

Documents 
rinting 
?p402> 



AMERICAN VOCATIONAL JOURNAL 
American Vocational Association 
1510 rtj6trept N.W. ^ 
Washington, DC 20005 . ^ ^ 

9/year; $8/year 



AVA GUIDANCE DIVISION NEWSLETTER 

III Natiina Center for Research 

^Wf Voeational Educatidn 

1960 Kenny Road 

Columbus, OH 43210 

Attn.: Newsletter Editor \ 
4/year; Included with membership in 
Guidance division, American 
Vocational Association 

CAREilt DIGEST ^ 
Indian^ Carcier Resource Center 
1205-09 South Greenlawn Avenue 
SoMtM;|B<^d, IN 46615 \ 

Monthly? Fr0p to educators 

CAREER EDUCATION/CAREER GUIDA-NCE 
NEWSLETTER 

SIG: CE/CG Newsletter 

Division of Vocational and Technical 

^ Education 

Blacksburg, VA 240|| 
Includedj^th memberAp in the Speci9l 
- Interest Group on Career Education-Career 
Guidance, American Educational Research 
Association J ' . 



CAREER EDUCATION DIGEST 

Pennant Publishing Company, Inc, " . 

P.O. Box 1687 ' / 

Newport Beach, CA 9:a!PB3 
1 2/year; $1 0; single copy, $1 .50 

% 

CAREER EDUCATION NEWS 

VyBohit Publishing Company 

' 1155 Waukegan Road 
Glenviiw, IL 60025 ' 
1st and 15th of every month, September through 
dune and or^e 1 5th of July and Ayigust. $GiQ/ 
year-^-Additional subscription (mailed to same 
subsection); SS.SO/epch 

THE CAREER EDUdKTlON WORKSHOf^ 

Parker Publishing Company, Inc. 

Route 59A at Brookhill Drive 

West Nyack; NY 10994 ' 
10/year; $36/year ' - i^^-^ 

CAREEl^S 

'jSouthwest College 

City Colleges of Chica^' 

7600 S. Pulaski 1 
* Chicago, IL €0652 ^ ' 

' 4/year; ^/yf a r % ' 

CAREER WORLD • | 

Curriculum Innovations, Inc. 

501 Lake Forest' Avenue 

Highwood, IL 6004Gr 
Monthly during school year. Subscription price 
(minimum 15 subscriptions to one address): 
$3.50 per student school year.»Other prices 
upon request, ' > ^ 



J. )ftENTERGRAM ^ 
* vl Nttional Center fpr Re^arch 

liS^;^^ • in Vocational Education 



vJi^ The Ohio State Univi 
1960 Kenny Road 
Columbut^OH 432 
Monthly; CQ#plimen 



I 



COONSfLOR'SINF 
B^N«i B'Rith Can 

Servtcm 
)6Ap Rhode 
Wgllpgtori 

BLEMENT 

Al 





rOfiSERVIGE 
iie^.W.' 



L GUIDANCE 
n^luidance 



Avenue, N.W. 4 

nmwtibers 

DAILY 
Poblications 
finite 6-1 2 

^430 Pennsylvaoia Avttnue, N.W. 
WMhington, DC 20037 
Daily; $195/Year . * 

'/ 

GLUOEPOST • 

Af^ericah Personnei and Gaidance ^ 
% Association 
1605 New Hampshire Avenue^ M.W. 
Washington, PC 20009 
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